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f,tack to school (pages 4-9)

Vocabulary 

Outside at school: 
basketball hoop, 
tennis court. net. 
football pitch, 
railings, running 
track, bike rack, 
litter bin, school 
bell 

Grammar 

Patrick has already had an 
accident in the lab. 
Hos Phoebe seen the Bosphorus 
Bridge yet? 
They haven't met on alien yet. 
which I who I where revision 

Story and 
values 
Bock in time 
again 
Thinking 
about what 
you're doing 

Thinking 
skills 
Understanding 
character and 
situation 

J>- Song: The Time Travellers Phonics: Spelling patterns 

� The treasure (pages 10-21)

Vocabulary Grammar Story and Skills 
values 

Pirates: I've been interested in music The pirates' Reading� 
palm tree, spade, since I was ten. treasure Listening. 
hook, hammock. He's known his friend Charlie Being honest speaking and 
eye-patch, treasure for six years. writing 
chest, coins, key, How long hove you had your 
hole, binoculars new laptop? 

� Song: Get on board! 'I> Phonics: -sure and -ture � Communication 

I!) Future transport (pages 22-33)

Vocabulary Grammar Story and Skills 
values 

Travel: You need I don't need to ... A problem Reading 
monorail, coble car, Cities of the future will have for Patrick Listening, 
parachute, solar monorails. Listening speaking and 
panel, microlight. People won't have to work so carefully writing !3ll 
hang-glider, jet hard. 
pack, wind turbine, 
surfboard, floating 
skateboard, 
unicycle, inline 
skates 

,- Functional language dialogue ;i,- Creativity 

Thinking English for school 
skills 

Hypothesising Literature: 
Treasure Island 

Project: Write 
three texts about 
your favourite 
book. 

Revision: My portfolio 

Thinking English for school 
skills 
Inferencing History: 
meaning The history of the 

car 
Project: Imagine 
it is the year 2200. 
Write and draw 
two more events 
for the timeline. 

� Revision: My portfolio 
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About Super Minds 
What is Super Minds? 
Super Minds is a seven-level course for primary age 
students, with a Starter level underpinning Super

Minds 1. By building solid foundations, expanding young 
minds, kindling the imagination and fostering positive 
values. Super Minds encourages students to become 
smarter as they develop in the widest educational sense. 

A flexible approach 
Super Minds offers maximum flexibility: 

• Super Minds gives the option of an oral-aural 
introduction to English in the Starter level, whereas 
some schools may prefer to begin with Super Minds 1.

This re-introduces all the language from the Starter level 
in different contexts, developing all four skills. 

• All seven levels of Super Minds have been specifically
researched to cater for a variety of teaching situations
including those with a higher than usual number of
hours of English per week. The units include lessons
with a core syllabus focus and additional lessons
which can be used flexibly according to the time
available for English. This is explained in the Tour of
a unit (see pages xi-xiii).

Building solid foundations 
Super Minds 6 is appropriate for students who have had 
five years of reading and writing in English. The syllabus 
is carefully structured to take students through Flyers, 
the last level of the YLE exams. and to introduce some of 
the structures from the Preliminary English Test (PET) for 
Schools syllabus. There are also practice tasks for the Key 
English Test (KET) for Schools. 
A Grammar focus section at the back of the Student's 
Book adds to the students' increasing awareness 
of language patterns and an irregular verb list at 
the back of the Workbook enables students to work 
independently. 
Alongside receptive skills work, Super Minds 6 builds on 
the students' increasing fluency in both speaking and 
writing. Functional language dialogues provide students 
with a bank of useful phrases and specific speaking 
tasks at the end of each unit develop role play and 
presentation skills. The My portfolio feature and its 
accompanying practice section in the Workbook provide 
opportunities for students to write a range of text types. 
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Expanding young minds 
Super Minds begins from the premise that the students 
are not just language learners but explorers in every 
aspect of their educational development. The course 
enables students to become smart in three ways: 

• -# The development o'. thinking skills underpins
tne course methodology and 1s clearly signposted
in purposeful activities. These thinking skills are the
building blocks of learning and the activities keep in 
step with the students' increasing maturity through
the course.

• Wider thinking through the application of knowledge
is encouraged by content and language integrated
learning (CUL), with topic-based material clearly
linked with subjects across the curriculum.

• Games and other activities in pairs, groups or as a
whole class are designed to improve students' memory
and concentration skills.

In Super Minds 6. specific activities develop a range of 
skills from mathematical skills to thinking skills such as 
hypothesising and inferencing meaning. 

Kindling the imagination 
Super Minds 6 begins with a 
continuation of the storyline from 
Super Minds 5, where the three 
Time Travellers. Alex, Phoebe and 
Patrick, have arrived back in the 
school playground. but it is just 
before the same Science lesson 
starts. Phoebe and Alex don't let 
Patrick do the experiments this time. but he fiddles with 
his goggles and causes another explosion. The gate 
appears and they once again begin their adventures, 
travelling in time and space, visiting different places and 
periods in history. 
The students' imagination and creativity are also 
exercised through role play and writing activities. 

Fostering positive values 
Super Minds 6 uses the Time Travellers stories and 
other reading texts as a vehicle for the illustration and 
discussion of values. The students are encouraged 
through discussion and specific Workbook activities to 
think about the deeper meaning of the stories. such as 
listening carefully, thinking of others and caring for the 
environment. 



Super Minds 6 components 
The Student's Book contains: 

• An introductory Back to school unit

(6 pages)

• 9 core units (12 pages) with an easy

to-use single-page lesson format
rounding off with revision

• A Grammar focus section which

provides an opportunity for

language presentation and written practice

'9ack to school 
Present perfect with already I yet revision 

· I haye (I've) Olready •tid_led �Y:!i;,:&:m'. l hive;�- ;,ij;l;ed iny b�e.�ct/ · · 
You have (You've) already mot him. You ftav'cn;�-:-h_Cld lu'fl�;yct .. ::' -�d:'frf! 
He_has {He's) already •washed the car. Hiihasnlt 

- ,,._ 
SHe h�.s (Sn:e•s) already ni�d� ci CQ�_�: s-.\e_ 1'0_sn' 
We have (We've) alr,«z_dy,seen this film� �'.-We havl?n 0 
They havo (They've) alrc(fdy •used it. 'Ir"' Ttiey;tltiveii:'t !!QniVCii yet. · 

A . . . • / " ·  • • 
Verbs Which ·are regulcirin thi{iiriipte:P-Osfhavi ,.,.i_�guta_i,past participle$, 
which look t�e som·e a� the v�rbs in the simple past, _____ _. 

· Other pOst p<irticiptes are irfegula'r. :You nffct to·team tn�s�: 
There is a ust of iiiegular.vel°J,s Or) p0ge?-1P Qf.,t�e Woildioo� 

,;.· . •· ---��lili"· 
0 Complete the sentences with the post participle 

of the verbs in brackets. 

Torn hos olreody 

She hasn't 

They haven't _ 

4 We've olreody 

his homework. (do) 

up yet! {get) 

that museum yet. (visit) 

some souvenirs. (buy) 

Each unit offers: 

• An opening scene in contemporary and attractive 3D
artwork which presents core vocobulary

• A game to practise the core vocabulary

• 2 grammar lessons with varied presentation and
practice activities including targeted oral production
of the new language in a Grammar focus feature

• A song with phonics or a functional language
dialogue

• A story featuring the Time Travellers, often providing
historical or cultural background

• Activities to develop a range of thinking skills

,c-based Skills lessons combining work on Reading,
Listening, Speaking and Writing. 

• Cross-curricular English for school 
lessons, broadening the unit topic in the context of 
other school subjects, encouraging the students to learn 
and then apply knowledge. and offering an accessible 
follow-up project 

• A Communication or Creativity lesson featuring either:

.. 

. . ... .. an individual, pair or group 
presentation for the class or: 

a topic-based role play in pairs 

• A My portfolio revision lesson leading to a piece of
written work that students can keep in a separate
portfolio

Interactive DVD-ROM 

This complementary component is included with the 

Student's Book, for students to use at home or in school 
computer rooms, and with the Classware CD-ROM, 
for teachers to use in the classroom with a computer 
and a projector. Offering language reinforcement and 
consolidation while the students also have fun, it contains: 

• Interactive games and activities

• CUL documentaries focusing on Science and Arts

• The Student's Book songs with karaoke versions for the
students to record and play back their own voice

• Videoke activities featuring functional language

dialogues. These are real-life clips. with the option for
students to record themselves speaking.



Workbook 

This reinforces the core vocabulary 
and grammar and consolidates 
the students' skills development by 
offering: 

• Vocabulary puzzles, written

grammar practice at sentence
level and reading, writing,
listening and speaking activities

Snokcs hi�s ond 
bt:('$buu. 

Phonics tip 
M.v1!■1.usxn::I�• ...... 
«>dll1U=.n::IU<ellboo. 
CMy,:)O.lho¥W3�!�7 

0 Soy the wordi in the box and write tht-m in the correct port of the table. 

!..'-.i:, i; omo:ing iQ 
animcl) 1i1,y liilen 
•�Lie !horl..1 paint1, 
pu:·it-nt l",'l'l, co�ert 
�e}(Cpe}!>ridgc,: 

4-1°.,; Listen. check end soy the words. 

• A Phonics tip on specific sounds and spelling patterns

• A values activity for each unit drawn from the message
in the Time Travellers stories or other reading texts

• 2 revision pages for each unit with vocabulary work,
grammar puzzles that guide the students to construct
sentences using the two structures presented in the
unit and a writing activity alternating between guided

picture composition and a situation prompting an
email. a dialogue or other personal response 

:.,....., 
-• . _..,.,...,... r, 

o.._...,. .... ,_ .. _,.... ___ 

-- ·
�· -

o� ... ----

. ,,.,.,, _____ _ 
--� ,. ,_, --·-·

, _,., __
""'_,._ .. ,_,_ .. � 

o�_,..,....,_. __ ""'·_,O ................. -----
... ..,.,,. .... _ ::.v:.......::..--=.--� 
,.,....,.._,__ 

• My portfolio writing practice, a writing skills section
which can feed into or extend the My portfolio

feature at the end of each unit
in the Student's Book.

r .. ::=
'W 

•-,_ · -....:::::""_._ I ·-- .. -
_-...... 

___ ... ,._ ... .,.._ 

• A useful reference list giving
the base. past and past
participle forms of all irregular
verbs that the students meet
in Super Minds 6, even though
they are not expected to know
and use all these verbs in the

simple past or present perfect

�---·---

- . ____ .. 
- _______., 

__ ..,.,_., __ _ 
--.......... ___ _ .... -....... ._ ... _ ,._.. .. .. _ ... '�···:·.::: .. ::::· 

, ...... . .. .. . 
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, .  . . .. . . . . . 

. · ···-········· 
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. 

G) 

______ _,_ ...
-�------

........ � - . � 

Teacher's Book 

This Teacher's Book is interleaved 
with the Student's Book pages. Each 
page of teaching notes features: 

• An Aims box with detailed lesson

aims, new and recycled language,
any necessary or optional
materials and the language
competences that the students will
achieve

• Concise and clear instructions together with answers
for all the Student's Book and Workbook activities

• Additional lesson stages in coloured boxes:

Warm-up: ideas for beginning the lesson, recycling
language or presenting new language
Ending the lesson: simple ideas that are flexible in the
time available to bring the lesson to a close, requiring
no presentation or extra materials
Extension activities: optional activities for extending
the focus of the lesson, for which any additional
materials are listed as optional in the Aims box

The Tapescript for listening activities in both the 
Student's Book and the Workbook is on pages 118-126 
of the Teacher's Book. 

Answers for the preparatory activities in the My 

portfolio writing practice section of the Workbook are 
on page 127 of the Teacher's Book. 

Closs CDs 

The 4 Class CDs contain all the recorded material for 
the Student's Book and Workbook, including the songs, 
karaoke versions and stories . 

Closswore CD-ROM 

This whiteboard software features: 
• The Student's Book pages

• The audio material

It is also packaged together with the Interactive DVD
ROM, which provides interactive activities and games for
classroom use.

Teacher's Resource Book {with CD) 

As well as a CD of the recorded material for the listening 
tests, this component contains the following flexible 
photocopiable resources for each unit: 

• Three worksheets to reinforce the core vocabulary and
structures, without introducing unfamiliar language

• One cross-curricular extension worksheet

• Teaching notes with suggestions for exploitation and
optional follow-up activities

• An End-of-unit progress test evaluating the core
vocabulary and structures with reading, writing and
listening activities



Tour of a unit 
Super Minds 6 begins with on introductory 
6-poge In the Science lesson unit in both the Student's
Book and the Workbook. This looks back at Alex. Phoebe
and Patrick's adventures in Super Minds 5 and revises the
present perfect and relative pronouns.

There ore then nine main units, each with twelve lessons. 
Each page in the Student's Book constitutes a lesson, 
together with its corresponding Workbook page. 

The material is structured in a flexible way to make it 
suitable for different teaching situations: 

• Lessons 1-6 present and practise new core language.
as well as including a song or functional language
dialogue and on episode of the on-going story with its
follow-up activities.

• Lessons 7-12 focus on skills work and the use
of English for school, together with creativity,
communication and revision.

Classes with fewer than 5 hours of English per week 
therefore hove the option to miss out some or all of 
Lessons 7-12, whilst still covering the vocabulary and 
grammar syllabus. 

Using all the material in the Student's Book and 
Workbook provides enough material for classes with 
up to 10 hours per week. 

Classes with more than 10 hours per week can extend 

the material by using the worksheets in the Teacher's 
Resource Book and the My portfolio writing practice 
section in the Workbook. 

Lesson 1 

Vocabulary presentation 

The core vocabulary of the unit is presented and 
contextualised in a colourful illustration which also acts 
as an introductory scene-setting frame for the episode of 
the story later in the unit. 

• The students listen and find the new vocabulary in the
picture. They then cover the list of new words on the
left as they test each other using the numbered items
in the picture.

• The students read and listen to on introductory text
which presents the context of the unit, giving historical
or cultural background where relevant. They then
hear a dialogue in which the Time Travellers react
to their new surroundings, using some of the target
vocabulary. This is followed by a short comprehension
activity.

• Hoving now heard some of the vocabulary in context,
the students practise it further in a game.

• The Workbook offers a wide variety of practice
activities, most of which are suitable for homework.

Lesson 2 

Grammar 1 

The first of two core grammar points in the unit is 
presented and practised in Lesson 2. 

• The students read and listen to presentation texts
before doing an activity which demonstrates
understanding of the new form.

• There is then a specific oral focus on the new
language which can be used for presentation
and discussion.

• This is followed by a practice activity or game.

• The practice activities in the Workbook focus on
written production at sentence level. sometimes
including personalisation.

Lesson 3 

Song. phonics and functional language 
The vocabulary and usually the first grammar point of 
the unit ore combined either in a song or a dialogue. 

Song 

• A while-listening task such as completing gaps or
correcting mistakes helps to focus the students as they
listen to the song for the first time.

• The students con then join in and sing the song. using
either the full version or the karaoke version, which is

the next track on the CD.

• The All about music box gives a brief note about
the musical genre of the song. with some cultural
background. Students ore then invited to give their
opinion of the song.

• The song lesson ends with a Phonics focus in which
students hear and practise a short dialogue featuring
examples of sound-spelling patterns.
A memorable cartoon helps the students to associate
the dialogue visually with its meaning.

Functional language dialogue 

• Students read and listen to a dialogue which combines
the language of the unit with useful phrases for
expressing specific functions, such as asking for
instructions or expressing excitement.

• They practise the dialogue in pairs before using it as
a model for creating their own dialogue, supported
by prompts and the What to say box, which lists the
functional phrases from the dialogue.

• The corresponding Workbook page features practice
activities, based on either the song or the functional
language dialogue, and a Phonics tip. In song lessons,
this extends the Student's Book Phonics focus with
other examples of the target sound-spelling pattern;
in functional language dialogue lessons, it introduces
a new sound-spelling pattern.

0 



Lesson 4 

Grammar 2 
Lesson 4 introduces the second grammar point for 
the unit. 
The range of presentation and practice activities is 
similar to Lesson 2, including Grammar focus.

Lesson 5 

Story 

This lesson features an episode of the Time 
Travellers story, following on from the opening 
scene and dialogue in Lesson 1. The stories are 
extended narratives read by a narrator with 
characters acting out the direct speech. The 
story text features examples of the grammar and 
vocabulary of the unit. but the main purpose of 
the Time Travellers story is to encourage students 
to engage with longer texts that contribute to their 
understanding of the unit topic. 

• The teaching notes first suggest eliciting what the
students remember about the characters' time
travelling adventures so far.

• The students then do a short scanning or skim
reading task.

• They read and listen to the story and check their
answers to the pre-reading task.

• The students then turn to varied practice activities
in the Workbook. These include:

I' Thinking activities. working on skills
sue as inferencing or logical thinking
- Activities summarising events in the story

• The Ending the lesson activity in Lesson 5 is a
role play in which the students use the direct
speech from the story to re-create the time
travelling adventure.

Lesson 6 

Story follow-up and values 
Lesson 6 exploits the story in more depth and, in 
some units, offers an opportunity for the discussion 
of values. 

• Follow-up comprehension activities in the
Student's Book remind the students of the story.

• fa Where relevant. the teaching notes
gui ea discussion of the deeper meaning of the
story and there is a specific task in the Workbook
which draws out this message.

• There are also further practice activities in
the Workbook, including imaginative tasks
springboarding from the situation in the story.

0 
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Lessons 7 and 8 

Skills work 
These two lessons offer topic-based activities developing all 
four skills. with the particular skills focus clearly identified at the 
foot of each page. 

• .I Some units also include a values focus in both the
Stu ent's Book and the Workbook. 

• The reading texts in these skills activities include a range of
authentic text types, with a topic-based story in Units 3 and 7.

• The varied activities include:
• - Thinking skills work
• Regu or tasks in the style of the Key English Test (KET) for

Schools tests in the Workbook as a gentle introduction to
the exam

• Opportunities to personalise language or to use it
imaginatively

Lessons 9 and 10 

Learn and think English for school 
These two lessons introduce a topic from another area of the 
primary school curriculum which is related to the overall unit 
topic. They are designed to encourage the students to learn 
about other subjects through English and then to demonstrate 
and apply that knowledge in follow-up tasks including a 
project. 

• The first lesson usually introduces the topic and presents
words which the students use actively but which are not core
vocabulary.

• The second English for school lesson provides opportunities
for the students to apply their knowledge from the previous
lesson, developing their thinking skills.

• A creative or simple research project to be done either in
groups, pairs or individually rounds off the work on the topic.

� � ..... -....... -.'-"""'l .... boll 

___ ......,. __ C,.0.1,gi,( .. ...... 
::,;.,!!_N_OI.,_-, 

• The corresponding pages in the Workbook consolidate the
work on the topic through a wide variety of activities.



Lesson 11 

Communication and creativity 

This lesson brings together the topic and language of 
the unit in creative ways to develop fluency in both 
communication skills and imaginative expression. 

Class presentation 

The Time to present feature supports students as they 
practise giving a formal presentation to the class. 

• Students first listen to a student presentation as a
model while they complete a short while-listening
task.

• There is then step-by-step guidance for them to
prepare a presentation, either individually, in pairs or
in groups.

•-G ATips
for presenters box 
provides useful hints 
such as looking up and 
not reading out your 
text. projecting your 
voice and practising 
to avoid hesitation 
and unnecessary filler 
language. 

�Roleploy 

• In pairs, the students
choose roles and read
the corresponding role
card.

• A Useful language
section provides
plenty of support for
the students to plan
their dialogue with
appropriate question
and answer structures.

• They practise their
dialogue and then
perform it for the class
as time allows.

•-.i-.:..u-i.. .................. . 
w ...... ,...,,,, .... ,.,.., .. ... 

-v.. ........ --......... -'I<"-'""',..,...-.... .., 

-~�-�"'"·' "''"''···'"�•-· 
,,.. ........ -... r ,..,..,. .. .. , 

n .. ,, .. ...., 

�--�'"' .. . 

��£.: ..... 

• The first of two Revision pages in the Workbook
rounds up the unit grammar with puzzles and a
writing task allowing students to create sentences
using the unit grammar with their own ideas.

Lesson 12 

Revision 

The last lesson rounds up the topic and language of the 
unit and develops writing skills. 

• The students are encouraged in Unit 1 to make a
portfolio to keep their work from these pages.

• In each unit there are guided activities, including
writing sub-skills such as using adjectives and direct
speech, working with model texts. These then support
the students in writing a short piece of personalised
text or research, which they keep in their portfolio.

• A Tips for
writers box provides
useful hints about the
focus of each writing
task, such as writing
safely on the Internet
and using the present
tense to tell a story.

• The second of two
Revision pages in the
Workbook rounds up
the unit with vocabulary
puzzles and alternating
picture composition and
first-person writing tasks such as diary entries,
emails and invitations.

• For use 
alongside or after the 
Student's Book work in 
this lesson, there is the 
My portfolio writing 
practice section at the 
back of the Workbook. 
This builds on the 
writing advice given in 
the Student's Book and 
provides an opportunity 
for a different piece of 
work on the unit topic. 

et/ A pos·t on a forum 

0 .......... i-.. ___ .... __ 
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Teaching with Super Minds 6 
Developing fluency 

Handling speaking activities 
Super Minds 6 is carefully structured to include regular 
opportunities for students to practise speaking. The 
course develops fluency through playing games in 
pairs, acting out in pairs or groups and presenting 
formally either individually. in pairs or in groups. Class 
presentations will be discussed in more detail in this 
section. but the following general suggestions are 
applicable to other speaking activities. 

Monitoring speaking activities 

• While the students are working. walk around the class
listening with interest. but try not to interrupt the
students. If you hear minor errors, you can note them
discreetly on a piece of paper and mention them in the
feedback stage without naming the students.

• If you hear a lot of students making the same error. a
quick solution is to stop the task briefly, draw students'
attention to the problem and ask everyone to repeat
the word or structure correctly before carrying on.

Feedback after speaking activities 

Allow appropriate time for a feedback stage after 
any speaking activity to give the task purpose and to 
ensure that the students stay focused. Congratulate 
the students for working independently and focus on 
any errors that you noted. Then ask as many students 
as possible to report back. 

• Where an activity requires more everyday
communication such as talking about personal
preferences, this feedback can just be a show of
hands, but remember to phrase the question so that
students are responding about what their partner has
said, not their own preference.

• With more imaginative tasks, you can invite students
to give their ideas and vote as a class on the funniest
or strangest idea.

Playing games in pairs 
All new vocabulary and grammar in Super Minds 6 is 
consolidated with a speaking game, making oral work 
a natural part of the learning process. While earlier 
levels of the course worked more often with whole-class 
games, students at this level now have the maturity to 
work in pairs for these games most of the time. This 
gives them greater independence and. of course, allows 
more students to practise at the same time. 
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Suggestions for making the most of these games: 

• The model in the book is an essential tool for setting
up the activity, but bear in mind that most students
also need to see an example of what language they
need to change when they come to do the activity
themselves. It is therefore best to model the activity
once more yourself using slightly different language
with a stronger student. or to ask two confident
students to make up a new example.

• Depending on the task, give clear instructions before
the students start about whether they are to take it in
turns or whether you will signal to the class when it's
time to change roles.

• If you have an odd number of children in the class, ask
a group of three to work together in these vocabulary
and grammar games as this will usually be easy
enough for them to manage.

• Allow students with a wider vocabulary to bring in
other language, as long as they are not testing a
partner unfairly.

Acting out in pairs 
The Act out feature in Lesson 11 of Super Minds 6 
combines the new vocabulary and structures of the unit 
in an extended role play which is specifically designed to 
develop fluency. 

Suggestions for making the most of this feature: 

• If you have an odd number of children in the class,
you may need to help a group of three students to
divide up one of the roles.

• Once the pairs are established, invite the students to
choose their roles. Ask all Student As to raise their
hands, then Student Bs, and as a final check, ask
anyone who is unsure to raise their hand. This ensures
that everyone is ready to start together.

• You may want to fill out the Useful language section
examples with the class to make full sentences.
However, it is important to make it clear that these are
only examples and that the students are free to use
any relevant language.

• Set the students a time limit to practise their role play. 
You may also like to establish a signal that you will
use if the noise level becomes too high.

• Whether everyone can perform for the class will
depend very much on your class size, but you could
keep a record of who has acted out for the class and
ensure that everyone has a chance during the year.

• If you ask pairs to perform for the class, use one or
two key questions from the Useful language box to
set the rest of the class a listening task, which will give
them a reason to listen.



Class presentations 

Why do presentations? 

Presenting formally to an audience is a purposeful 
speaking activity that encourages fluency in English. 
However, it also has a much wider educational role. 
Public speaking (and its associated preparation) fosters 
clarity of thought. encourages the development of ideas 
and boosts self-confidence. Students who may not apply 
themselves fully in written work may try harder when 
they are asked to deliver their homework in this way to 
their classmates. 

Equally, students in the audience are given valuable 
practice not just in listening to English, but also in the 
social skills of paying attention and showing interest. 
They will learn about aspects of a topic that they haven't 
researched themselves, so their classmates' presentations 
are providing further educational input. 

Time to present 

The Time to present feature divides into three sections: 
model, preparation and performance. How these fit into 
your lesson plans will depend on your timetable, but the 
following ideas may be useful. 

• It isn't necessary in most cases for the students to have
worked with the skills and English for school pages
before they start work on their presentations. They will
have studied the unit grammar and vocabulary earlier
in the unit and the Time Travellers story presents the
unit context very clearly. A personalised presentation
such as the show and tell in Unit 1. research-based
presentations such as the ancient civilisation or city in
Units 3 and 5 and the television survey in Unit 7 could
all begin earlier in the unit.

• When there is a short time left at the end of a lesson,
you could use the Time to present listening activity to
introduce the task. If you want the students to prepare
their presentation at home. remember that you will
need to allow enough time after the listening activity
to establish pairs and groups as necessary.

• Students can do some or all of their planning for
homework. You can either take in a draft of their work
or go round making suggestions in another lesson.

• It is best not to spend a whole lesson on performance
as the students' attention will start to wander. Three
or four short presentations at a time is probably
enough to show a variety of styles and sub-topics for
discussion once all the students have finished.

• There may not be time for everyone to give their
presentation to the class. If this is the case. assess all
the students on their preparation and visuals, but
aim for everyone to give at least two presentations
over the course of the year so that they and you can
compare their performances.

Assessing oral-aural work 

On-going observation 
Assessment in listening and speaking skills will largely 
be an on-going process of observation in whole-class 
work. In the course of a lesson. it is difficult to assess 
the individual contributions of every student. However, 
you can divide the class into groups and focus on one 
particular group of students for a week, noting the times 
that each of these students: 

• demonstrates understanding in a listening activity
(whether the response is in English or L 1)

• uses a new word or structure

• uses classroom English to ask for clarification

With listening tasks. remember that weaker students 
may know the answer, but they might hang back from 
putting their hand up if they can't express it in English. 
Encourage them to contribute even if it has to be in L 1 
and either help the student. or invite a friend of theirs. 
to rephrase it in English. 

With speaking tasks. bear in mind that students who are 
quiet by nature will always need encouragement. 

Evaluating presentations 

Make sure that students understand how you will 
evaluate their work as they begiri their preparation. The 
system that you use will depend on the requirements of 
your teaching situation. but you could comment on: 

• the quality of their research

• the accuracy of written language in the first draft or 
on the improvement between the first and final drafts

• their presentation skills. both individually and as
a group where relevant, drawing on the Tips for

presenters and giving comments such as:
Well done! You asked the audience for questions I
moved and pointed to your photos I drew a great
poster.

• their fluency and pronunciation

For other general phrases to use when evaluating. 
see page xvii. 

Formal testing 
There is a listening element to the tests in the Super 
Minds Teacher's Resource Book and you could also 
consider using the Key English Test listening and 
speaking activities on the skills pages of the Workbook 
as a more formal means of assessment. These are 
indicated both in the Teacher's Book Map of the course 
and on the relevant page of teaching notes. 



Progress test 1: Listening 

Name ___ _______ ______ _ 

0 �d Listen and complete the notes about a sports camp.

e 

Katy's favourite sport: 1 1-'fe�n�c=i�n c;;;g ___ _ 

Charlie's favourite sport: 2 
______ _ 

Easiest sport: 3 
______ _ 

Hardest sport: 4 
______ _ 

Sports watched: gymnastics and 5 
______ _ 

_______ and archery 

CD Listen and circle. 
1 

1 Ricky and Jacke / could 
go to the pool. 

2 Ricky and Jack can't / could 
watch the Olympics later. 

3 Ricky and Jack can't / could 
go to the cinema. 

4 Ricky and Jack can't / could 
go shopping. 

5 Ricky and Jack can't / could 
do their homework. 

6 Ricky and Jack can't / could 
play a computer game. 
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Progress test 2: Reading and writing 

Name J, 'W----
�♦ ♦ 

Read the email. Choose a word from the box. Write the correct 

word next to numbers 2-6. 

weightlifting �j-8-ffifr- hurdles boxing gymnastics fencing 

Hi William, 

Guess what? We went to the Olympics last week! It was great. I went with Mum and 

Tom. We saw the 1 high jump . A British man won it. He jumped higher than himself! 

Dad didn't come with us. He went to watch the 2 
_____ . One of his friends was 

fighting. But he didn't win. 

We also saw the 110-metres 3 
_____ . Have you ever watched it? They jump ten 

times in a 110-metre race. It's not easy. 

I wanted to see the 4 
_ _ _ __ . It's so clever when they jump and turn in the air. But 

we couldn't get tickets. I also wanted to watch the 5 
_____ because the people 

who do that can pick up such heavy things! But we couldn't get 

tickets to that, either. 

The next time there's an Olympics you should come 

with me. We could watch the 6 
_____ . I know 

you like the masks that they wear. 

Well, I have to go now. Write to me soon. 

Love, 

Daisy 

Read and choose the best word (A. B or C) for each space. 

1 A 

2 A 

3 A 

meets 

not 

's 

B 

B 

B 

My family's very busy next week. On Monday I'm 

____ my father. It's his birthday. On Tuesday, 

my husband's playing golf with his friend, Sam. 

Oh, no, he 2 
___ _  playing golf. It's tennis. On 

Wednesday. my brother 3 
____ flying to Paris. 

He's got an interview there. On Thursday, my 

children 4 
____ swimming in a competition. 

They're in four races. Then, on Friday. I'm visiting 

my cousin. On Saturday all the family is 5 
___ _ 

dinner in a restaurant. What 6 
____ I doing on 

Sunday? Well, on Sunday I want to do nothing! 

meet © meeting

isn't C aren't 

am C are 

4A 

5 A 

6 A 

IS B 

having B

are B 

are 

have 

IS 

C 

C 

C 

aren't 

has 

am 
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Progress test 1: Listening 

Name __________________ _ 

0 �P Listen and number. 

�� Listen and write t (true) or f(false). 

1 Frank has been to London. 

2 Emma hasn't watched basketball on the TV. 

3 Emma has done karate lots of times. 

4 Isabella has written lots of poems. 

S Emma hasn't been to New York. 

6 Emma has ridden a horse lots of times. 

_t_ 

;J;b

:��C))
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Progress test 2: Reading and writing 

Name ___ _ _____________ _  --,.,---� 

0 Read the sentences. Choose the best 
word (A, B or C) for each space. 

1 I went to the_ this morning because I wanted 

him to make my new trousers shorter. 

A grocer's B barber's @ tailor's

2 She needed some medicine for her headache so she went to the_. 

A chemist's B carpenter's C butcher's 

3 My hair is really long so I'm going to the_ this afternoon. 

A barber's B jeweller's C grocer's 

4 They wanted to get a new table for Grandpa so they went to the_. 

A grocer's B carpenter's C tailor's 

5 I'm going to the_ to buy some meat for dinner. 

A jeweller's B baker's C butcher's 

6 We wanted some bread for breakfast so we went to the 

A jeweller's B baker's C tailor's 

0 Complete the conversation about travelling. You do not need to 
use all the letters. 

A Winter. That wasn't a good idea! 

B Well, I've· beer, to a fev,rplaces, Lily. 

C Yes, I did. But it was very cold! 

D No, I haven't. I'd like to go. 

E Yes, I have. I went there two years ago. 

F Have you been to Paris, then? 

G Yes, I have. We lived in Paris when I was a boy. 

H No, it wasn't. The weather was terrible. 

1 Lily: Have you been to lots of 

different places, Andy? 

Andy: _Ji_ 

2 Lily: Have you ever been to 

Scotland? 

Andy:_ 

3 Lily: Did you like it? 

Andy:_ 

8 Super Minds Teacher's Resource Book Level 6 

4 Lily: What time of year did you go? 

Andy:_ 

5 Lily: What about France? Have you 

ever been there? 

Andy:_ 

6 Lily: You should go to Paris. It's a 

great city. 

Andy:_ 

Lily: Yes. Lots of times. I love it. 

© Cambridge University Press 2013 PHOTOCOPIABLE 



0 

Progress test 1: Listening 

Name _______ _ _________ _ 

.co Listen and tick (✓) or cross �). 
1 

G) 

□ 

© 

□ 

0 '-;�. Listen and tick (✓) too many or not enough.

1 sausages 

2 biscuits 

3 sandwiches 

4 bananas 

5 pizzas 

6 cakes 

too many 

□ 
□ 
□ 
□ 
□ 

not enough 

□ 
□ 
□ 
□ 
□ 
□ 

□ 

□ 
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Progress test 2: Reading and writing 

Name _____ _ ___________ _ 

Read the descriptions and write the words. 

1 You use this to put nails in the wall. 
2 This is what you put your tools on. 
3 You use this to cut wood. 

h_g_mmg___L 

w _______ _ 

s __ 

4 You press this to turn a light on or off. 
5 You use this to make a hole. 

5 ____ _ 

d ___ _ 

6 You hold this in your hand when you are painting 
your room. P---------

Read the story. Choose a word from the box. Write the correct 

word next to numbers 2-6. 

( does It's -tel+ makes for Can ) 

;J1
°

::;;Cfb· 
.· 

8 Super Minds Teacher's Resource Book Level 6 

Have you heard of the great Professor Ludovic 
Grand? He's a very famous and clever man. 
He's also my uncle. Last weekend Uncle Ludo 
showed me his new machine. 
'Can you 1 tell me what this machine is?' 
I said. We were standing at the door of Uncle 
Ludo's studio. 'Wait, young man. I will tell you 
when I'm ready.' 
We walked into the studio and I saw the 
machine for the first time. It was very big. 
It had lots of levers. switches and buttons. 
•2 ___ you tell me what this button 3 ___ ?'
I asked.
'Well,' said my uncle. 'it 4 

_ __ the machine 
work.' 
'And what about this lever?' My uncle 
laughed. •s ___ for closing the machine 
down.' 
'That's very interesting. Uncle Ludo,' I said. 
'But can you tell me what the machine is 
6 ___ ?' 

'Well. I don't know!' he said. 'You see. I 
haven't decided yet!· 
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Progress test 1: Listening 

Name ___________ _______ _ 

0 �� Listen and choose the best answer (A. B or C).

1 What was Tom's favourite thing at the Space Centre?
@ the space capsule B the countdown clock

2 What did Kim look at? 
A the white spacesuit B the control panel

3 What did Robert look at?
A the control panel B the headsets

4 Which spacesuit did Sue like? 
A the black spacesuit B the white spacesuit

with no jet pack
5 What did Peter look at in the hall? 

A the screen B the crater
6 What didn't Peter see? 

A the countdown clock B the lunar module

co Listen and circle the correct words.
1,Z 

1 Emma thinks studying History/� is boring.

C the lunar module

C the lunar module

C the screen

C the white spacesuit
with the jet pack

C the space capsule

C the launch pad

2 Emma thinks studying for a Maths/ English test isn't very interesting.
3 Emma thinks being with her friends/ in her room is boring.
4 Emma thinks playing football/ hockey is fantastic. 

z b nB kwww.aa oo
"r:f,1/J 

5 Emma thinks doing Science is difficult/ easy. 
� 6 Emma thinks learning languages is important/ difficult. S. �w .
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Unit 8 Progress test 1: 
Listening 

0 Listen and number. -0 

TAPESCRIPT 

1 iceberg. 2 seal. 3 ice floe. 4 mittens. S seal pup. 
6 polar bear cub 

KEY:2a.3e,4f. Sb. 6c 

Listen to the interview with Victoria. 
Complete the membership card. ��" 

TAPESCRIPT 

1 Woman: Hello again. Victoria. Welcome to the 
Arctic Explorer's Club. 
Girl: Thank you. 
Woman: Now, I think I have all the information 
I need. But I need to check some things. You're 
Victoria Brown. aren't you? 
Girl: That's right. You spell that B - R - 0 - W - N. 

2 Woman: And you're 11 years old. aren't you? 
Girl: No. that's not right. I'm 12. 
Woman: OK. 

3 Woman: Some of your family ore in the club, aren't 
they? 
Girl: Yes. that's right. My brother Chris is in the club. 
Woman: Your sister is too. isn't she? 
Girl: Yes. Her name's Jenny. J - E - N - N - Y. 
Woman: Jenny. OK. 

4 Woman: You're not from London, are you? 
Girl: Well. I am now. I was born in Cambridge. but 
I've lived in London since I was one year old. 
Woman: Oh. I see. 

5 Woman: Now. then. Your favourite animals. It says 
on my list that your favourite arctic animals are 
seals and polar bears. They're lovely. aren't they? 
Girl: Yes. they are. But my favourites are polar bear 
cubs and seal pups. I like the babies! 
Woman: Yes, so do I. Victoria. 

6 Woman: OK. This is the last one. You're not 
interested in building igloos, are you? 
Girl: Not really. I like icebergs and the northern 
lights. 
Woman: Thank you. Victoria. Enjoy the club! 

KEY: 2 12, 3 Jenny. 4 London.S polar bear cubs. 
6 icebergs 

Unit 8 Progress test 2: 
Reading and writing 

0 Read the descriptions and write the 
words. 

KEY: 2 polar bear. 3 sledge, 4 northern lights, 
S igloo, 6 iceberg 

Complete the conversations. 
Choose A, B or C. 

KEY:2A.3B.4C.SA,6B 

Unit 9 Progress test 1: 
Listening 

Listen and tick (✓) or cross (X). �o
2 

TAPESCRIPT 

1 bush. 2 log. 3 grassland, 4 sunrise, S pond. 
6 swamp 

KEY: 2 ✓, 3 X. 4 X. S ✓, 6 X

Listen and write t (true) or f (false). 
TAPESCRIPT 

ED. 

2 

1 Sophie: Jack. Look at this quiz. It's asking what you 
would do if different things happened. Do you want 
to do it? 
Jack: OK. Sophie. What's the first question about? 
Sophie: It says. 'Complete this sentence. 'If I saw an 
alien .... ·.· Well. if I saw an alien. I'd run away. 
Jack: Really? 
Sophie: Yes, of course. They're scary. 
Jack: Well. if I saw an alien, I'd say hello. 

2 Sophie: The next one's about a dinosaur. If I saw a 
dinosaur. I'd take a photo. 
Jack: Really? I wouldn't. I'd run away. 
Sophie: Well. I know what you mean. Dinosaurs ore 
dangerous. But a photo would be great! 

3 Sophie: Now then. If I had a time machine ... . 
That's easy. If I had a time machine. I'd go to 
Ancient Rome. 
Jack: Oh. I wouldn't. I'd go to Ancient Egypt to see 
the pyramids. 
Sophie: That would be fantastic. but Rome's better. 

4 Sophie: Are you ready for the next one? 
Jack: OK. 
Sophie: If I had lots of money ... . I'd buy a plane. 
Jack: Me too! 
Sophie: We could fly around the world! 

5 Sophie: The next one's about jobs. If I could do any 
job. I'd be ... an actor. 
Jack: Really? I wouldn't want to be an actor. I don't 
want to be famous. 
Sophie: Oh. I think it would be really good. 

6 Sophie: And the last one. If I could only wear one 
colour. I'd wear ... 
Jack: I don't know. 
Sophie: You should say 'blue·, Jack. You look good 
in blue. 
Jack: Are you sure? 
Sophie: Yes. I'd do that. if I were you. Come on. We 
can go into town and buy you a blue T-shirt now. 
Jack: Oh. OK! 

KEY: 2f, 3t, 4t, Sf. 6t 

Unit 9 Progress test 2: 
Reading and writing 

Match the descriptions with the words. 
KEY: 2b. 3e. 4a. Sf. 6d 

Read and choose the best word (A, B or 
C) for each space.

KEY:2C,3B,4C. SB. 6A 

'· 
I 

\ 

- \ 

' 



Teacher's Book 

This exciting seven-level course, from a highly 
experienced author team, enhances your students' 

thinking skills, improving their memory along 
with their English. 

O Develop language creatively with activities like 
role play and project work 

"9 
Focus on functional language with communicative activities 

O Explore social values through the stories and fascinating 
cross-curricular sections 

This Teacher's Book includes detailed lesson aims, 
clear instructions and a vast array of extra activities. 

FREE extra resources can be downloaded from 
www.cambridge.org/elt/superminds 

:teacher's Resource Book 
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