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Welcome to the new edition of Level 4 in the Longman Academic Writing 
Series, a five-level series that prepares English language learners for academic 
coursework. This book, formerly called Writing Academic English, is intended for 
high-intermediate students in university, college, or in secondary school programs. It
offers a carefully structured approach that focuses on writing as a process. It teaches 
rhetoric and sentence structure in a straightforward manner, using a step-by-step 
approach, high-interest models, and varied practice types. 

Like the previous editions, this book integrates instruction in essay organization 
and sentence structure with the writing process. It carefully guides students through 
the steps of the writing process to produce the well-organized, clearly developed 
essays that are essential to academic writing in English. You will find a wealth of 
realistic models to guide writers and clear explanations supported by examples that 
will help your students through typical rough spots. These explanations are followed 
by the extensive practice that learners need to assimilate writing skills and write 
with accuracy and confidence. There are interactive tasks throughout the text-pair 
work, small-group activities, and full-class discussions-that engage students in 
the learning process and complement the solitary work that writers must do. The 
tasks progress from recognition exercises to controlled production and culminate in 
communicative Try It Out activities. 

In the first part of this book, you will find a quick review of paragraph writing 
and summarizing. The second part of the book offers comprehensive chapters on 
process, cause/ effect, comparison/ contrast, and argumentative essays. Sentence 
structure, with a special emphasis on subordinated structures, appears in the third 
part of the book. Finally, the extensive appendices and a thorough index make the 
text a valuable and easy-to-use reference tool. 

What's New in This Edition 

Instructors familiar with the previous edition will find these new features: 

• Chapter objectives provide clear goals for instruction;

• Two new vocabulary sections, Noticing Vocabulary and
Applying Vocabulary, explain vocabulary from the writing
models and support its use in the Writing Assignment;

• Selected writing models have been updated or replaced, while
old favorites have been retained and improved;

• Try It Out! activities challenge students to be creative and apply
the skills they have studied;

• Writing Tips contain strategies that experienced writers use;

• Self-Assessments ask students to evaluate their own progress;

• Timed Writing practice develops students' writing fluency.



Longman Academic Writing Series, Level 4, Essays offers a carefully 
structured approach to high-intermediate academic writing. It features 
instruction on paragraph and essay organization, sentence structure, 
grammar, and the writing process. 

Four-color design makes the lessons even more engaging. 
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ARGUMENTATIVE ESSAYS 

Chapter objectives provide clear 

goals for instruction. 

xiv Chapter Overview 

Realistic writing models present the 

type of writing students will learn to 

produce in the end-of-chapter Writing 

Assignments. 

INTRODUCTION 

An .a.rgument.ati-.,e ns.a.y is an essay in which you agree or disagree on an issue • 
usinK reasons lo support your opinion. Your goal is to corwince your reader that y11ur 

upinlOO is right. Argumt.-ntation is a popular kind of essay question because it forces 
students to think on th!'ir own: They have to take a sland on an issue, support their 
stand with solid reasons, and support their reasons with solid evidence. At the end 
of this chapter, you will write an argumentative essay about whether it is wise or 
practical to attempt to �nd a human mission lo Mars. 

ANALYZING THE MODEL 

The wriling modt>I is aOOut the roll" of technology in the modem workplace. 

Read the model. n,.n answ.r the questions. 

/ Writing Model 

REPLACED BY A ROBOT 

EYCr since lhc lnvmtion of computen, lechnolosY has done � and 
more of thc job of 1he a� worker. From ma1hcmatical calculations 
to mailin1 lists, computen haw become more efficim1, in more areas, 
than their human collcaaun. Ahhouah some •rsuc 1ha1 computers will 
never replace people, othen are concerned about the advanced robotic 
technolOI)' that computcn make possible. Indeed, it is likely that the use 
of more and better robots will someday rnuh ln fewer jobs for humans. 
However, this should not be seen u • problem. Ra1hcr, as technolocY 
improYCS, employen in all ftelds should look to muimize their robotic 
workforce and minimize human error. 

Until now, many haw a,wucd that robot. can only replace humans 
in certain lcu•sltillcd jobs. They mi1ht, for exampk, be able to perform 
routine 1.asks on an UICfl'lbly line. Thnc opponents of a mechanized 
workforce may not be aware: tha1 technoloc), has proar-eued in the areas 
of decision•makin1 and crntivity. Some robots' work in these areas b 
almost equal to that of humans. In fact, some Interactive comptuen are 
so well-desiped that it wiU soon be possible 10 lalk with chem almost 
endlessly befott realizina that they att not human (Loftus). A computer 
i:wn won 1hc pmc: show Jtopanly not lone qo. These computen are 
clearly capable of mott 1han simple tasks. 

Othcn •rwue: that, even thoush computcn may someday be able 
to approximate human behavior, humans will always be able to do 
the job better. WhUr chat may br 1rue for a ,cnenl-pul"J)OK robot. 
hi,t\)y•specializcd machines can often do specific lasks better than a 

(continlltd o,, ,eat ,-gr> 



/ Noticing Vocabulary: Won:t Families 

Good writers use a wide range of vocabulary. You can quickly improve your 
vocabulary by studying word familin. Word families are groups of words that are 
related. Words in a word family often have similar meanings but are different parts 
of speech. For example, notice the word sucussfuf 1n the model. The words sucrtsS, 
s11ccttd, s11ccrssf11I, and succrss/ully belong to the same word family. 

N4·fi,j(3jM Identifying Words 1n Word Families 

O Look at the writing model again. Find and undeffine the words in the chart. 
Then cornptate the chart. UN a dictionary as needed. 

VEA8 AOJECTIV( AovEA8 

agree 

create 

dominate 

inOuence 

submit 

J; 
disrespt"Ctful 

p.issivt! 

unproductive 

CI) Notice the word endings in the chart in Part A. List the ending(s) for each part 
of speech. 

Verbs: ·ate 

Ad1ectives _ _ _ _________ _ _ _ _ _ __ 

Adnc•rbs: -------------- - - - - -

Noticing Vocabulary points out 

useful words and phrases from the 

writing models. 

Applying Vocabulary allows students 

to practice the new vocabulary and 

then use it in their writing assignments. 

l 
/ Applying Vocabulary: Using Word Families 

You have learned that recognizing words in word families can help you build your 
vocabulary. You also identified several patterns for word endings. This information can 
help you use the conYCI form of a word in your wrihng. 

IQ·firil[ .. jj,i Aev,ewmg Words in Word Famihes 

Before you t»gir'I 'f04Jlf writing uaignment. review the word families chart on 
p-oe 4. Then 1\1 M'l the blank in NCh aentence wtth the word from 1M chart a,a1 

4 C�R 1 bnt fits. Think about the meaning and part of speech. 

Writing Tips provide useful strategies 

to help students produce better writing. 

1. My neighbor's dog is very _ _ _ ___ , He bites everyone who comes 
near him. 

2. The team took a(n) ______ approach to the negotiations, agreeing to 
everything the other side proposed, and making no demands. 

3. Some people try to ___ _ __ the conversation; they never let anyone 
else speak. 

4. Employees who behave _ ___ __ in salary negotiations do not pclint 
out how they can contribute to the company, do not clearly state their financial 
expectations, and, as a result, are not likely to receive a competitive wage. 

S. In American culture, it is not appropriate to try to _____ _  a teachers 
decision about your grade by giving him or her presents or compliments. 

tf U..'I 8 word )'OU want 10 UN in you- writing, but it's the wrong i:-f of 
spNCh. ctllCk 'f04II dic:tionwy. 'bi may be_,.. to ftnd a word from the YIM 
word family that fits )'Ola" tantence. 

THE WRITING PROCESS 

Writing is d pnx1..>ss, -'nd like any process, ii consists 11f a St>rit>S of stl'ps. Whill' tht• exa<"I 
numbt-r of stl'ps in th1..• pnxess may \'ary, this boc,k will t.ike yt•u thmul(h six of lht.'m. 
Yuu will bt.· fulluwinK tht.'St.• sll'ps ,1s y11u dn !ht• writini,; assil(nmt.•nts in l'Jch chapll•r, �, 
it ls import.1nt th.it y1•u ha\"c 4'n idea 11f hc,w each �tep in the pnxess work!'>. 

Step 1: Prewrite to get ideas. 

Tht• first step in the writing pmcess 1s tu chocise a tvpic and gt.•nerate ide.is. This i::, 
c.tllt>d prewriting btc>cause y11u d11 ,t befort.• yuu begin writin�. E\'l•n if .i topic has 
c1lrt',ldf �n assil(ned, you will still nt't'd to �cm.•r.1le idt'aS about it in ordl•r tu dedde 
what y11u want tu write. 

�•n.- drt' m.iny diff�rt>nt ml'lhods you can use to n1mc up with idt.'dS tu gl'I startt>d. You 
will h,n-e dR uppurtunity tu pr,1clicc d1ffen--nl tt.--chn,qul'S in your chapter .issignm<:'nl:.. 

Pa,agrapn StnJCture 17 
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Organization sections explore essay structure 

in a variety of organizational patterns. 

CHAIN ORGANIZATION 

The other organi:z.ational pauem you can use to write about causes and effects is chain 
organ12.ation. Writing Model 2 on page 119 USE.'S this organi:tational style. 

In Writing Model 2, causes and effects are linked to each other in a continuous chain. 
One event (a change in seasons), causes another event (decreased sunlight), which 
causes a third evt>nl (disturbance in both hormonal balance and the body's natural 
clock), which in tum causes a fourth event (the development or depressive symptoms), 
and so on. Each new cause and its t>ffect are links in a chain, with the effect of one 
event becoming the cause of the next event. Depending on the complexity of the ideas 
in ecKh link, you c-1n devote an entire paragraph to one link, or you may include 
5e\'eral links in one paragraph, or you may describe the entire chain in one paragraph. 
Chain organization usually works better than block organization when the causes and 
effects are too closely linked to be separated. Notice the chain pattern in this diagram. 

I 

I 

lntrod uction 

Cause 

I 
Effect 

I 
Cause 

I 
Effect 

I 
Cause 

I 
Effe<"t 

I 
Cause 

I 
Effect 

Conclusion 

I 

I 

How Fertile Land Becomes Deffrt 

People move into new areas and clear land for 
agriculture by cutting down trees. 

The tree roots no longer hold the soil in place. 

The tree roots do not hold the soil in pl.ice. 

The topsoil washes away during heavy rains. 

The topsoil washes away during heavy rains. 

There is no good soil to grow crops in. 

There is no good soil to grow crops in. 

People move to new areas and clear land for 
agriculture by cutting down trees 

The type of 0nJ8nizatiof'l you chOose depends on yout" t0pc. 
• A chain panern is usually eaStM if the causes and effects are very ck>sety 

interrelated, as in an explanati<>n of a natural phenomenon such as 
a lhunderstorm. 

• The bk>ck pattern is usually easief" with ta,ger, complex IOl)ics suet, as global 
w3rffWll!i1 or home!essnen. 

• Sometimes you wiH want to use a combination of block. and chain o,ganization. 
Writing Model I on pag.s 117-119 uses mostly block o,ganization, but 1n 
paragraphs 4. 5, and 6. you will find chain organization. 

Cause/ Effect Essays 123 

Try It Out! activities challenge students 

to apply what they have learned. 

Transition Signals sections provide 

tools for improving the flow of ideas in 

different types of essays. 

xvi Chapter Overview 

Practice activities reinforce learning 

and lay the groundwork for the 

end-of-chapter Writing Assignment. 

l 
■A·H2P\31N

MHiii•lUM 

Analyzing Chain Orgarnzation 

Fill in the boxes to complete the ftowchart, which illuslnltes the cause / effect 
chain described In Wrtting Mod4M 2. 

Less sunlight 

I 

Body produces 

mo,.. _____ and 

less 

I Lack of energy, oversleeping. weight gain, anxiety 

ChooN one of the topics and, on a separate sheet of paper, write two outlines: 
one tor block organization and one tor chain organization. 

TOP'IO 

• The psychological causes of Internet addiction 
• The effect of job loss on mental health 
• The psychological effects of violent video games and movies 

NSITION SIGNALS FOR CAUSE/ EFFECT RELATIONSHIPS 

Just a5 certain transition signals show rime order and logical division, certain words 
and phrases signal cause/ effect relationships. You may already know many of them. 
This chart and the one on page 126 will help you review them. 

fo, 

-

Bison were indispensabLe to the Native American tribes, for this 
one animal provided them with nearly everything they needed 
for survival: meat, clothing, shelter, tools, and weapons. 
(Notr: When used in this way, for has the same mean in� as 
!wvust.) 
Huweve-r, you must u,e a comma in front ol for, and you must 
not use a comma in front of btcaust. 

� 
1---------"-

bf,cause 
since
•• 

124 CHAPTER 6 

Bison were indispensable to the Native Ame-rican tribes as this 
one, animal provtded them with nearly everything they needed 
for survival: meat, clothing. sheller, tools, and weapons. 



Chapter 3 provides instruction on 

using and citing outside sources 

and avoiding plagiarism. 

l 
CORRECT CITATIONS 

The purpose of a citation is not only to avoid plagiarism, bul also to refer your readers 
to the soutt:e uf your information. That way, they can read tht" original source ir they 
want to learn more about the topic. It is important to be accurate in your citations. 

There are a number of different ways of citing information. In general, you will want 
to follow whatever guidelines your instructor gives you to complete an assignment. 
However, for most of your academic work, you will find this two--stage process useful 
and sufficient for citing your sources: 

1. lnSt'rt a short reference in parentheses at the end of each piece of borrowed 
information. This short reference is called an in-lex/ citation. 

2. Prepare a list de5Cribing all your sources completely. This list is titled "Works 
Cited" and appears as the last page of your paper. 

In-Text Citations 

Here are three examples of in-lexl citations and of their com.>Sponding entries in a 
works<ited ]isl. ln the first example, notice the position and punctuation o( the citation
at the end of the last sentence of the boTTOwed information, before the final period. 

According to the National Geographic -Enduring voices· p,Of8CI, a language 
dies every two weeks (·Disappearing Languages·). 

1he phrase "Disappearing Languages" in quotation marks and parentheses at the end of this 
sentence is the first elE'ment of the title of an article from which the preceding information 
was ta�n. There was no author. If there had been an author, the author's last name---rather 
than part of a title-would have appeared inside the parentheses, with no quotation marks. 
Because the article was found on the Internet, it did not have a page number. 

Here is an example of an m-text citation for an article with an author and pa�e number 

(Bryson 17) 

If you include a quotation in your writing that you found in someone else's work, 
indicate the source of that quotation. Your in-te"I citation will say qtd. in, which is an 
abbreviation fur q11ntrd in 

(qtd. in Bryson l 7) 

' 

, .. 
,! 

' 

·-

The same chapter teaches other 

essential tools for research-based 

writing, such as paraphrasing, 

quoting, and summarizing. 

l 
WRmNG A SUCCESSFUL PARAPHRASE 

T11 paraphrase cnr-rectly, you first need In make sure that you fully understand the 
original passage. Use this method to write a good paraphrase. 

• Read the original passage sevC'ral times until you understand 
it fully. Underline the key words. Look up unfamiliar words 
and find synonyms for them. It is not always possible to find 
synonyms for every word, especially technical vocabulary. In this 
case, use the original word. 

• Take notes while you read. Write down only a few words for each 
idea----not complete sentences. Here are one writer's notes on the 
original passage aboul universal language: 

• Make a brief outline: 
""' 

' 

f---�""'-'-'R,,,o:s<•ec""-'----- - - - -----------
1
, 

1. Cultural �CO"IO-iG l,o,uh 

• Write your paraphrase from your notes. Don't look at the original 
while you arl' writing. 

• Chl'C"k your paraphrase against lhe original lo make sure 
you have not copied vocabulary or sentence stn..icture too closely. 
Above all, make sure that you have not changed the meaning of 
the original or given any wrong information. 

• Add in-text citations. Also add a works-cited list if appropriate. 

USing Out� Sourc.-s 8t 

Chapter Overview xvii 
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Step-by-step Writing Assignments make

the writing process clear and easy to follow. 

! 
WRITING ASSIGNMENT 

Your assignment for this chapter is to write an essay of five or more paragraphs on a 
topic related to education. Choose one of the topics from the list to write about. Use 
the writing model on pages 75-76 to help you. To complete tM assign�nt, follow the 
steps in the writing process. 

Tortes 
• Criteria to consider when choosing a major 
• Qualities of a successful student 
• Factors that make a class productive and entQyable 

-· STEP 1: Prewrite to get ideas. 
• Aftt>r sele,:ting your topic, use a prewriling strategy such as 

listing (Chapter I) or clustering (Ch.tpter 2) to generate ideas. 
• Look for related points in your list or cluster diagram. If you find 

anything that is completely off topic or repeated, cross it out. 
• Group similar ideas together. These groups will become your 

body paragraphs. 

STEP 2: Organize your ideas. 
• Oe-cide how you want to organize your essay. Do you want to 

use a comparison/ contTast pattern? A logical division of ideas? 
• Write a thesis statement for your essay. Be sure it indicates the 

organization pattern you plan to use. 
• Use ideas from your prewrite to make an outline as you did 

in Pr.1ctice 10. Put your thesis statement al the top. Then, next 
10 letters A, 8, and C, write sentences that will form the topic 
sentences of your body paragraphs. 

• ln the spaces under A, 8, and C, add details you will use in your 
body paragraphs. 

STEP 3: Write the first draft. 
• Use your outline to write your first draft Remember to include 

the three parts of the essay that you studied in this ch.apter: an 
introductory paragraph (including 1he thesis statement). body 
paragr.1phs, and a conclusion. 

• Don't worry if you think of new ideas as you write. You can add 
or delete ideas later. Just be sure that your new ideas support 
your thesis. 

STEP 4: Revise the draft. 

• Review the content and organiution of your draft. Do not try to 
correct errors in format mechanics (capitaliz.ation, punctuation, 
and spelling), grammar, and sentence structure at this stage. You 
will do this in Step 5. 

98 CHAPTER, 

xviii 

.. elf-Assessment encourages

students to evaluate their progress. 

Chapter Overview 

Peer Review and Writer's Self-Check 
Worksheets at the back of the book help

students collaborate and sharpen their 

revision skills. 

• Begin by reading over your e!.Say to get a general O\'erview. As 
you read, make sure that 
0 your essay has a thesis statement; 
0 the thesis is developed with enough supporting information; 
0 you support your opinions with facts and examples; 
o your conclusion supporls your thesis statement. 

• Make notes in the margin about anything you want to improve. 
• Ask a classmate to read and give you feedback on your first 

draft using the Chapter 4 Peer Review on page 327. 
• Discuss your classmate's suggestions and decide which ones 

to take. 

STEP 5: Edit and proofread the draft. 

• Make sure that you have idenhfied all of the changes you want 
lo make in content and organization. Then review your essay for 
errors in formal, mechanics, grammar, and sentence stnacture. 
Use the Chapter 4 Writer's Self-Check on page 328 to help you. 

• When you find an error, make a note on your paper using the 
correction symbols from Appendix Don pages 309-311. 

STEP 6: Write a new draft . 

• In your new draft, include the changes you identified in Steps 4 
and 5. 

• Proofread your new draft again carefully. Make sure it is neat 
and error free. 

• Hand in your essay to your teacher. 

SELF ASSESSMENT 

.._.._ ___ ..,

O�the-ol.,_ 

0 � .. _ .. __ ooncMiOn 

0Cono1ructan---•-

O Support the - -- with body paragraphs 

0 Organize .. _,Ulirlg_�--

0 ______ .,_about_ 

Which onN can you do wel? Merk them 0 

__ clo_,_ .. __ ,_them® 

From Par�aph to Essay 99 



• TIMED WRmNG 

ln this e:cpansion, you will write an essay in class. As you write, focus on using the 

techniques for logical division essays that you learned m this chapter. You will have 
SO minut� To complete the t>xpansion in time, you will need to budget your time 
accordingly. Follow this procedure. 

1. Read the writing prompt (or the prompt your teacher assigns) carefully. Choose 
one topic to write .ibout. Make sure you understand th(' question or task. You may 
want to underline the key words in the prompt. (5 minutes) 

2. Brainstorm to get ideas. write a thesis statement, and make a rough outline to 
organize your ideas. (10 minutes) 

3. Write your essay. Be sure to include an introductory paragraph with your lhl"S1S 
statement, body paragraphs, and a concluding paragraph. (25 minutes) 

4. Check your PS!i.ay for errors. Corre("! any mistakes (10 minutes) 

S. Give your paper to your teacher. 

Prompt: Write a logical division essay about one of these topics: 

• Different kinds of teachers 

• Benefits of learning a new language 

• Three educational experiences that inspired you 

• USING QUOTES AND PARAPHRASES TO SUPPORT IDEAS 

Write an essay about the challenges of education in a new culture. Use information 
given by students who have had this eKperience and eKperts in the field of 
international education. Quote, summarize, and paraphrase your outside sources as 
appropriate. 

• If possible, interview individuals about the topic of your 
essay. Write down their answers. Then louk at their answers 
to see which will help to eKplain and eKpand the ideas you an> 
discussing in your essay. 

• Use the Internet to find information about your topic. Find two 
or thl"'N' websites with detailed information or expert opinions 
that you think will make your ideas clearer to the readE'r. 

Rememi-,..r to include in-text citations and a works-cited list to inform your readers 
about your sources. In doing so, you not only show yuur readers that you can 
speak authoritahvely on the topic, but you also give them a chance to do further 
reading themseh;es. 

100 CHAP'nR" 

.eparate chapters on Sentence 
Structure provide practice with 

the most challenging structures 

for high-intermediate students. 

The chapters can be taught in 

any order. 

on tests . 

.dditional writing tasks encourage 
students to further develop the 

writing skills in each chapter. 

SENTENCE 

STRUCTURE 

Chapter Overview xix 



Simple explanations and clear examples 

enable students to improve their grasp of 

subordinate structures and their punctuation. 

Questions about the Model 

l. When do pt"Ople wilh a fear of public speaking become paralyzed? Underline the 
adverb clause in sentence 3 that pW\'ides this information. Whal word introduces 
this clause? 

2. Why do indi\·iduals with this fear sometimes take classes? Double underline the 
ad\'Nb clauses in sentences 7 and 8 that provide this information. What words 
intToduce each clause? 

3. Where do these indh·iduals see unfriendly faces? Triple underline the clause in 
sentence 4 that pro\'ides this information. What word introduces this clauSt"? 

4. What contrast is established by the adverb clause in sentence 9? What words 
introduce this clause? 

KINDS OF ADVERB CLAUSES 

These are the \'annus kinds of adverb clauses. In the pages that follow, you will study 
and practice each kind. 

• Time ch1uses answer the question "\"/hen?" 
• Place cbuses answer the question "Where?" 
• Clauses of mannu answer the question "How?" 
• Distance clauses answer the qul'Stion "How fo.t?" 
• Frequency clautts answer lhe question "How often?" 
• Purpose clauses answer the question "For what inh.-ntion?" 
• Result clauses answer the question "For whal effect?" 
• Conditional clausrs answer the qut"Stion "Under what 

circumstance?" 
• Contrast clauus of direct opposition show how one thing 

differs from another 
• Contra.st clauses of concession show an unexpected result. 

Punctuation of Adverb Clauses 

The punctuation of an adverb clause depends on the order of the clauses. When an 
.td\·ert> clause comes first in a sentence, put a comm� after it. When an adverb clause 
follows an independent clause, do not separate the clauses with a comma. 

--� --"ffC,,..O.USI! 
Becauee human■ ■re curious ■nlm■la, they constantly explOfe their world. 

_,,UtOl:NfC....USC .. OY[l!IIC:I.AUK 
Humans constantly explOl'e their wond becauN they ■r■ curk>u■ ■nlm■I■. 

Adverb Clauses 223 

XX Chapter Overview 

Editing practice allows students to sharpen 

their revision and proofreading skills. 

Find and correct eleven mor. 9fTOfS in ■dj.ctive clauses in this assay. Look for thes■ 
kinds of e!TOl"S: 

whore 
IOICOflkfet ,.,�nvt I telephoned !he student�wallet I found in the parking IOt. 

live 
oou.GRHMtH• or Y'l'"• People who �in earthQuake zones need earthquake msurance. 

,NC_c, •""'"ioo, o, My friend whom I loaned my car to�returned it with several dents. 
-�-

!MCOltN:CT co..-. USAof Cell phOnes, which always seem to rmg at inappropriate times, 
should be t�ed off during concerts. lectures, and naps. 

" 

EINii\o 

1 Scientists have been studying an ocean e,·ent who is the cause of drastic changes in weather 
occvrr 

around the world. 2 This even I is an increa� in the temperature of the Pacific Ocean that� 

around Chrishnas off the coast of Peru. 3 Hence, the Peruviiln fishermen whom first noticed it 

named it El Nilio, a name that means "the Christ child" in Spanish., The causes of this rise in 

ocean temperatures are unknown, but its effects are ob,·ious and devastating. 

s For example, El Nino threatens Peru's ancho")' harvest, which could mean higher prices for 

food. e The warm water of El Nilio keeps the nulrient•rich cold water which provides anchovies 

with food down at the bottom of the ocean. 1 Anchovies are the primary source of fish meal which 

is the main ingredient in animal feed. 

e In addition, guano• from birds who feed off the anchovies is a major source of fertilizer. 9 As 

a result of decreasing supplies of anchovies and guano, the prices of animal feed, and fertilizer rise. 

10 This causes farmers, who they must pay more for feed and fertilizer, to charge more for the food 

they produces. 11 Food prices have soared as a resuh of El Nilios in past years. 

12 El Nino has other global effects. 13 Jt can cause heavy rains, flocxts, and mudslides along the 

coasts of North and South America and droughts in other parts of the world. ,,. In the 1982-1983 El 

Nino, West Africa suffered a terrible drought which Cillused crop failures and food shortages. 15 Lack 

of rain .iiilso cr¥ated problenu for Indonesia whow foresl5 burned for months during the 1997-1998 

El Nino. 11 Indeed, El Nino is an unpredictable and uncontrollable phenomenon of nature, that we 

need to study it in order to prepare for and perhaps lessen its devastating effects in the future. 
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To write academic texts, you need 
to master certain skills. 

In this chapter, you will learn to: 

• Identify the parts of a paragraph

• Construct an appropriate
topic sentence

• Support the topic sentence with
details and examples

• Distinguish facts from opinions

• Use a concluding sentence to
complete a paragraph

• Write, revise, and edit
a paragraph about
communication

PARAGRAPH STRUCTURE 

It is important to pay attention to your communication 
style if you want to be successful. 



INTRODUCTION 

In this chapter, you will focus on the structure of a good paragraph. A paragraph 
is a group of related sentences that discusses one (and usually only one) main idea. 
A paragraph can be as short as one sentence or as long as ten sentences or more. 
The number of sentences is unimportant; however, the paragraph should be long 
enough to develop the main idea clearly. At the end of this chapter, you will write a 
well-structured paragraph on the topic of communication. For an example of a 
well-structured paragraph, look at the model . 

ANALYZING THE MODEL 

The writing model discusses communication styles. 

Read the model. Then answer the questions. 

/ Writing Model 

Communication Styles That Don't Communicate 

1 Studies show that certain styles of interpersonal communication are less effective than 

others. 2 Which styles are the ones to avoid? 3 These same studies indicate that the two least 

effective styles are aggressive and passive communication. 4 On the one hand, an aggressive 

style involves speaking in a disrespectful manner, expressing anger, or trying to dominate the 

conversation. 5 For example, a business executive might tell her coworker that his ideas for 

a new product are terrible. 6 Then she might interrupt him when he tries to explain his ideas. 

7 This approach hinders successful communication. a It also creates barriers between people. 

9 A passive communication style, on the other hand, can be equally unproductive. 10 A passive 

style might lead a person to hide his or her beliefs, speak quietly, and submit to all demands. 

11 Someone working on a fashion design project, for instance, might agree to use a fabric that he 

thinks is unattractive. 12 He would not express his true feelings to the group. 13 In short, ineffective 

communicators can fail to influence others either by being too forceful or by hiding their opinions. 

Questions about the Model 

1. What is the main idea of the paragraph?

2. In which sentence does the writer state the main idea?

3. How does sentence 3 support the main idea?

4. What points does the writer make about an aggressive style?

5. In which sentence does the writer introduce an example of an aggressive style?

6. What points does the writer make about a passive style?

7. In which sentence does the writer introduce an example of a passive style?

Paragraph Structure 3 



/Noticing Vocabulary: Word Families 

Good writers use a wide range of vocabulary. You can quickly improve your 
vocabulary by study ing word families. Word families are groups of words that are 
related. Words in a word family often have similar meanings but are different parts 
of speech. For example, notice the word successful in the model. The words success, 
succeed, successful, and successfully belong to the same word family. 

PRACTICE 1 

4 CHAPTER 1 

Identifying Words in Word Families 

0 Look at the writing model again. Find and underline the words in the chart. 
Then complete the chart. Use a dictionary as needed. 

VERB ADJECTIVE ADVERB 

agree 

create 

dominate 

influence 

submit 

use 

aggressive 

disrespectful 

passive 

unproductive 

0 Notice the word endings in the chart in Part A. List the ending(s) for each part 

of speech. 

Verbs: -ate

Adjectives: ____ _____________ _ 

Adverbs:---- - ---------- ----



APPENDIX D CORRECTION SYMBOLS 

SYMBOL MEANING EXAMPLE OF ERROR CORRECTED SENTENCE 

p 

cap 

vt 

X 

wf 

punctuation 

missing word 

rewrite as shown 

capitalization 

wrong verb 
tense 

subject-verb 
agreement 

pronoun 
agreement 

connect to make 
one sentence 

spelling 

singular or plural 

unnecessary 
word 

wrong word 
form 
wrong word 

p p 
I live

! 
and go to school here 

am 
I working in a restaurant. 

I\ 

rome of my 
I go with m:, some friends. 

cap 
It is located at main and 

cap cap cap 
�aker �treets in the City. 

vt 

I never work as a cashier 

until I � a job there. 

riv a9r 
The manager work hard. 

riv a9r --
He have five employees. 

Everyone works hard 
pron a9r 
at their jobs. 

We work together� we have 
become friends. 

rp 
The maneger is a woman. 

She treats her employees 
rin9lpl 

like slave. 

My boss sl,€ watches everyone 
all the time. 

Her voice is irritated. 

Tfie restaurant has great 
WW 

food. Besides, it is always 
crowded. 

I live and go to school here. 

I am working in a 
restaurant. 

I go with some of my 
friends. 

It is located at Main and 
Baker Streets in the city. 

I never worked as a 
cashier until I got a job there. 

The manager works hard. 

He has five employees. 

All the employees work hard 
at their jobs. 

We work together, so we 
have become friends. 

The manager is a woman. 

She treats her employees 
like slaves. 

My boss watches everyone 
all the time. 

Her voice is irritating. 

The restaurant has great 
food. Therefore, it is always 
crowded. 

(continued on next page) 
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CHAPTER 6 PEER REVIEW 

Reader: ___________ _ Date: ___________ _

1. What kind of introduction does this essay have (funnel, entertaining story, etc.)?

Is the thesis statement appropriate for a cause/effect essay? Dyes D no 
Does it mention any subtopics? What are they? 

2. What kind of organization does the essay use for the body paragraphs?
Write block, chain, or "unclear." _______ _

What are the topics of the body paragraphs?
1. ---------- 3. 

2. ------------ 4. 

3. What kind of supporting details does the writer use in each body paragraph?
1. ---------- 3. 

2. ---------- 4. 

4. Check each paragraph for unity. Are any sentences "off topic?" Dyes D no
If your answer is yes, write a comment about this.

5. Check each paragraph for coherence. Does each one flow smoothly? D yes D no
What key nouns are repeated?

What transition signals can you find? 

6. What expressions does the writer use to link paragraphs? If there are none, write none.

C: 

� 7. What kind of conclusion does this essay have-a summary of the main points or a
-� paraphrase of the thesis statement? 

c 
0 

u 
::, 

'Cl 
w 

0 
� 

-..i-

0 
N 

Does the writer make a final comment? Dyes D no 
What is it?-------------------------------
Is this an effective ending (one that you will remember)? Dyes D no 

8. In your opinion, what is the best feature of this essay? In other words, what is this
writer's best writing skill?

@ ... ________________________________________ _. 
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writing style and, 185-186 
Sequence of tenses, 210-211 

rules, 56-57 
Signals 

concession, 143-144 
end-of-paragraph, 14 
transition. See Transition signals 

Simple sentences, 174-175 
Sources, using outside, 46-72 

citations and, 49-51 
paraphrasing, 58-65, 100 
plagiarism, avoiding, 48, 60 
quotations and, 52-57, 100 

direct, 52-56 
indirect, 52-53, 56-57, 210-211 

statistics, 11, 13, 160-165 
summarizing, 66-71 
writing model, analyzing, 47-48 

Statistics, as supporting 
information, 11, 13, 160-165 

Stringy sentences, 201-202, 203 
Structure vocabulary. See also

Transition signals 
cause/effect, 124-129 
chronological order, 109-110 
comparison and contrast, 140-146 

Subjects of sentences, relative 
pronouns as, 247-249 

Subjunctive noun clauses, 212-213, 
218 

Subordinating conjunctions 
in adverb clauses, 222, 224, 225, 

226,228,230,233,235,236, 
239 

in dependent clauses, 35, 173 
list of, 173 
punctuation with, 35 
as transition signals, 33, 35, 109, 

124,141,143,144,158,159, 
235 

Subordinators. See Subordinating 
conjunctions 

Suffixes, 105, 111 
noun, 77, 97 

Summarizing, 66-71 
writing good summary, 67 
writing summary and response, 

132, 151 
Supporting details, 11-14 

examples, 13-14 
facts versus opinions, 12-13 
paraphrasing and, 64-65, 100 
quotations, 52-57, 100 

direct quotations, 52-56 
indirect quotations, 52-53, 

56-57, 210-211 

outside sources. See Sources, 
using outside 

statistics, 11, 13, 160-165 
Supporting sentences, 5, 11-14 

examples in, 13-14 
identifying, 11-12 
opinions vs. facts, 12-13 
unity of paragraph and, 25 

Synonyms,24,42,48,69 

T 

Tenses 
sequence of, 56-57, 210-211 
special, in that clauses, 210-213 

That clauses, 206, 207-213, 219-220 
adjective, 246, 247-249 
reported speech, 210-211 
sentences beginning with it

versus, 208-209 
special verb tenses in, 210-213 
subjunctive noun clauses, 

212-213, 218
Thesaurus, 24 
Thesis statements, 78, 79, 83-85, 

91-92
for argumentative essay, 158-160 
essay organization signaled by, 

89-90
pitfalls of, 85 
for process essay, 106-107 
subtopics in, 83-84, 91, 92, 93 

Time clauses 
adjective, 259-261 
adverb,222,223,224-225 

Timed writing, 21, 45, 72, 100, 
114-115, 132,150,168

Topic, staying on, 25-26 
Topic sentences, 5-11 

controlling idea in, 5, 8-9 
defined,5 
position of, 6-8 
recognizing, 7-8 
topic in, 5, 8, 9 
two parts of, 5, 8-11 
writing, 9-11 

Transitions 
in block organization, 139-140 
between paragraphs, 93-95 

Transition signals, 31-39. See also

Structure vocabulary 
for argumentative essay, 158, 159 
for cause/effect essay, 124-129 
charts of, for general use, 33, 93 
for chronological order, 109-110 
for comparison/ contrast essay, 

140-146

u 

for logical division of ideas, 93 
overuse, avoiding, 39 
between paragraphs, 93-95 
punctuation with, 32-35 
types of 

conjunctive adverbs, 32-34, 37 
coordinators,33, 34,93, 124, 

126,141,143,144 
other types, 33, 35, 93, 109, 125, 

126,141,143,144 
subordinators, 33, 35, 109, 124, 

141,143,144,158,159,235 
transition words and phrases, 

32-34

Unity, 22-26 
defined,24 
writing model, analyzing, 23 

V 

Venn diagram, 148 
Verbs 

agreement, in adjective clauses, 
246 

forms for process essay, 108 
reporting verbs, 52-53, 56-57, 

210-211
sequence of tenses, 56-57, 210-

211 
subjunctive form, 212-213, 218 
as transition signals, 35 

Vocabulary 
antonyms, 136, 147 
collocations, 120-121, 129, 155, 

165 
nouns and noun suffixes, 77, 97 
synonyms,24,42,48,69 
word families, 4, 17 

w 

suffixes for nouns in, 77 
word parts and, 105, 111 

Which clauses, 246, 247-249 
Word families, 4, 17 

suffixes for nouns in, 77 
word parts and, 105, 111 

Word root, 105, 111 
Works cited, list of, 49, 50-51 
Writing process, steps in, 17-18 

editing and proofreading, 18, 20, 
44, 71,99, 114,131,149,167 
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