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TIME 

5J) minute_s 

KEY LANGUAGE 

course. interests and 

hobbies. membership, 

nationality. occupation. 

pickpocket. receipt, 

title, victim; 

Wh- questions 

PREPARATION 

One photocopy of 

Contents of Wallet. cut 

up. for each group of 

four students: one 

photocopy of the Police 

Form for each st1.,1dent: 

for Follow up, one 

phot0�opy of the Police.
Form for each student, 

Optionally, one 

simplified photocopy of 

the Second draft 

c�ecklist (p.120) for 

each student 

10 

Unit 1 Personal information 

Pickpocket! 

Warm up 
1 Ask a student to walk across the classroom. Mime taking their wallet from their pocket. Ask: 

What did I do? Elicit the noun pickpocket and the phrasal verb to pick somebody's pocket. 
2 Ask: Has anyone ever had something stolen from their pocket? What was it? How did they 

get it back? 
Main activity 
1 Tell the students they are police officers who have found a stolen wallet in London's 

Oxford Street. The wallet does not contain an address, or any money or credit cards; they 
will need to find out as much as possible about its owner if they are to return it. Elicit what 
documents might be in the wallet and what information they might contain. 

2 Divide the class into groups of four and give each group one set of the Contents of Wallet. 
Tell the students to discuss what the documents are and what they tell them about the 
wallet's owner. Feedback as a whole class. 

3 Give out one copy of the Police Form per student and ask them to complete the form. 
They should write full sentences under the heading Interests and hobbies. 

4 Feedback as a whole class. Elicit the correct question for each piece of information and 
write the question on the left of the board and the answer on the right: 

J What's his surname? Parker 

I 
What's his first name? 

1 Mr, Mrs, Miss or Ms? 
Peter 
Mr 

1

1 When was he born? 
Where does he live? 

21 May 1984 
We don't know. 

I

I!
What's his telephone number? We don't know. 
What does he do? Student 
Where does he come from? We don't know. 
What are his interests and hobbies? He is studying English Literature and enjoys 

music. He likes travelling (he has an 
International Student Travel Card), keeping fit, 
swimming and/or playing squash. 

5 Explain that Peter has gone to the police station. Write these cues on the board: My 
name is ... I When I was ... I ... was stolen I It had lots of important things in it like ...

. In pairs, tell students to write Peter's statement to the police, using the cues to help them. 

6 Tell the students to swap their statement with another pair and check the language. 
You may want to give students a simplified Second draft checklist to help them with this 
(see p.120). 

7 Display the finished statements on the wall with one set of the Contents of Wallet. In 
groups of three or four, tell the students to select the statement which is most factually 
accurate. 

Follow up 

• Ask the students how much information about themselves they think is in their own wallet.
Give each student a second copy of the Police Form and ask them to use their own wallet to 
complete it. Tell them not to add any information that is not included in the wallet. 

• Ask the students to complete the story: 'Yesterday, Peter Parker went shopping ... '.
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/:5()) 
Contents of Wallet X 

r---------------------------------------T--------------------------------------,---------------------� � 

I I 

: South Ealing Sports &
N. Patel

&Fitness CentreerJ!il Newsagent

I llllllllllll 11111111111111111 
Student Name: Peter Parker 
Course: BA (Hons) 

Enqlish Literature 

Membership card 
No.567823 

Expires: August 2004 

I ----------- -

Ealing

28 03.04 

I I 

g:< �--------------------------------------�--------------------------------------� 

Shepherds Bush Empire International Student 
I 

I 

I 

BBC Music 
Magazine £3.99 

CosM•-c C1uc1(1Etiii
�+ .SIJPPOl?T m4ti.11> 

Doors open: 8.00 p.m. 

30 March 2004 

£15.00 Seat: A32 ·�-----------�
I 

Travel Card . 

Name: Parker, Peter 

Brent Valley University 

DoB: 21/05/1984 

£3.99 

Thank you for 
shopping with us 

�---------------------------------------L--------------------------------------

g:< -----------------------------------------------------------------------------------------------

Police Form 

Metropolitan Details of Crime Report � 
0 

Police Victim Form 

Surname:· First name: 

,� 

Title: Mr/Mrs/Miss/Ms Date of birth: 

Address: Telephone number: 

Occupation: Nationality: 

Interests and hobbies: 
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to br�ak 5frecord, 

education, major 

achievement,. scorer, 

to sign a contract, 

. success, transferred, 

to turn something 

down; 

Question forms 

PREPARATION 

One photocopy for 
- , 

· :e�ch p�jr of students; ,a
list of ten famous
pe9ple that your

. students
· will know

Optionally, �ne
stmplified· photocopy
of the"First draft /
checklist (P-120) for
each student

· Note: You may want to
download rriore
examples of_

biogr,�phies from

_www.biography.com-

1·2 

Unit 1 Personal information 

Who's who 

Warm up 
1 Divide the class into groups of four. Write a famous person's name on the board. Ask the 

groups to discuss every thing they know about that person. 

2 After two minutes, feedback onto the board as a whole class. Use these headings: Name; 
Occupation; Achievements; When/where they were born; What their education was; What 
jobs they have do11e. 

Main activity 
1 Put the students in pairs and give each pair a photocopy of the Sample Biographies. Ask 

them to read them and guess the names of the people. Feedback as a whole class. 

Answer key: 
' A Ronaldo-(Luis· Nazaede Uma}_ 8 J.K. Rowling 

2 Tell the students to use the Warm up headings to identify where different information is 
given in the Sample Biographies. Feedback as a whole class and emphasise the level of 
formality of the language. 

3 E((plain that they are going to gather information on another student, so that they can 
write a brief biography. Students who do not have much lifetime experience may wish to 
do this in 'role' by thinking of a famous person or selecting one from the list the teacher 
prepared before the lesson. Tell them not to tell anyone who they are! 

4 Divide the class into groups of four and ask them to brainstorm the sort of questions they 
are going to have to ask. Feedback as a whole class. Write these cues on the board as 
students feedback: Was born in ... (place?) I Was educated ... I Worked as ... I Major 
achievement ... I Free-time achievement .... 

5 Put the students in pairs and ask them to interview their partners and make notes, using 
the cues on the board to help them. 

6 When students have had sufficient time, stop them and ask them to write their partner's 
biography. Tell them to ensure they do not write a name on the biography. 

7 Ask them to swap their written biographies with their partner and tell them to check them 
for factual content and organisation and redraft the biographies together. You may want 
to give students a simplified First draft checklist to help with this (see p.120). 

8 Display the finished biographies around the classroom and ask the students to read them 
and try to identify who is who! 

Follow up 

• Ask the students to write the biography of a fictional character, e.g. Sherlock Holmes,
Hamlet or Cinderella .

• Ask the students to rewrite their own biography for the first page of their website.
Emphasise how this may differ, e.g. it will probably use less formal language and might
focus on achievements and hobbies rather than education and career. It will also be
written in the first person.



/ 

Sample Biographies 

. ,. 

A 

................ ? ................. (197 6 - ), footballer. He was born in Rio de 

Janeiro, Brazil. By the age of 16 he was already playing in the Brazilian 

First Division and scored 54 goals in 54 games. Two years later, he 

became a member of Brazil's World Cup team and joined PSV 

Eindhoven to become Holland's top scorer for that season. In 1996 he 

transferred for a record $19. 2 mill ion to the Spanish club FC 

Barcelona, who went on to win the European Cup Winner's Cup. In the 

same year he won a bronze medal with the Brazilian team at the 

Olympics. In the late 1990s he was voted European Player of the Year 

and twice International Footballer of the Year. 1997 saw him sign to the 

Italian club Inter Milan and win the Copa America. He joined Brazil's 

World Cup team in 1998 and, after recovering from several injuries, 

scored two decisive goals in the 2002 finals against Germany. In the 

same year he signed to Spanish club Real Madrid . 

................ ? ................. is widely believed to be Brazil's best player 

since Pele. 

B 

................ ? ................. (1965 - ), writer of children's books. Born in 

Chi pping Sadbur y, England, she was educated a t  Wyedean 

Comprehensive School and Exeter University before becoming a 

teacher of French and English. In 1990 she began writing the first of a 

planned series of seven books about her famous wizard and his stay at 

Hogwarts School of Witchcraft and Wizardry. The first book was turned 

down by several companies before finally appearing in 1997, when it 

was an instant success. Her following books broke many publishing 

records. By 2000, ................ ? ................. was the world's highest 

earning author and within two years her books had sold over 167 

million copies worldwide. The film versions followed and the fifth book 

in the series was published in 2003 . 

. . . . . . . . . . . . . . . . ? ................. was recognised for services to Britain in 2000 

with the award of an OBE (Order of the British Empire) . 
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TOPIC 

Jobs 

ACTIVITY TYPE 

Group 'game, role 
play, text analysis 

WRITING 

FOCU.S 

CV (Curriculum Vitae) 

TIME 

50 minutes 

KEY LANGUAGE 

initiating, liaising,· to 

nurture, ongoing, 

programme, stock; 

Past tenses; omission 

of subject pronouns 

PREPARATION 

One set of Pictures, cut 
up, for each group of 
four students; one 
photocopy of Previou 

... 
s 

Employment Details for 
each pair of students 
Optionally, one 
photocopy of the.First 
draft checklist (p.120) 
for each student 
Note:, You may want to 
download ex�mples of 
CVS from 
www.jobstar.org/tools 
!resume

wwwZabanBook

r:fJJ 
&A.-Jw ·� . 

14 

Unit 1 Personal information 

Jobsearch 

Warm up 
1 In groups of four, give each group a set of Pictures. Ask each student to take one picture. 

Explain that they are going to create information about that person. Ask them to write on 
the picture a fictional name and age for the person. Give them five minutes to use their 
imagination and write on a separate piece of paper brief notes about the person, e.g. job, 
family, qualifications, etc. 

2 Ask the students to swap their picture with someone else in the group. Tell them not to 
talk together. Ask them to write on the back of the new picture what job they th,r.k that 
person might have done in their earlier life and what their hobbies are. 

3 Tell the students to swap back their pictures. Ask them to tell the group about their 
character, using the person's previous job and hobbies, as well as their own notes. The 
group should try to provide logical reasons for any inconsistencies in their career. 

Main activity 
1 Write CV on the board. Brainstorm what a curriculum vitae is, i.e. a short summary of your 

career and experiences which you send to a company when you are looking for a job. Elicit 
why conciseness is important, i.e. because employers receive many CVs and have limited 
time: if your CV is too long it will not even be read1 

2 Elicit what is normally included and, as students feedback, write these headings on the 
board: Nn111e; Address; Qualifications; Details of present e111ploy111ent and responsibilities; 
Details of previous c111ploy111ent and responsibilities; Hobbies; Referees. Elicit how the 
information given under Na111e, Address, Qualifications, Hobbies and Referees will be 
factual and in list form, while the information on current and previous employment will be 
subjective and presented in complete paragraphs. 

3 Give each group two copies of the Previous Employment Details. In pairs, ask them to read 
the details and do the vocabulary exercise. Feedback as a whole class. 

Answer key 
1 initiating 2 developing 3 liaising 4 nurtured 5 delighted 6 ongoing 

Elicit why the writer has used a formal style, i.e. because CVs are written for a business 
context, and how it 'sells' the person to the company by presenting everything in a 
positive way. 

4 Brainstorm the characteristics of the layout, i.e. dates; job; company/employer; location; 
responsibilities and description of the person's contribution to the company; and the 
style, i.e. formal, concise, subject omitted in the first sentence. Note: The person in this
example works for the local government, Hertfordshire County Council. 

5 Ask the students to decide on a job their fictional character from the Warm up would like 
to apply for. Ask them to write the character's CV, using the headings from step 2. 

6 After ten minutes, ask them to swap CVs with another student. Tell them to check the new 
CV for organisation and style and correct it. You may want to give students a copy of the 
First draft checklist to help them with this (see p.120). 

7 Ask the students to swap back CVs and in their pairs discuss/agree any corrections. 

Follow up 
• Tell students to find a job advertisement that interests them in a newspaper and write

their own CY in English, targeted at that particular job.

• Tell the students they have seen a job advertisement which interests them, and need to
write a formal letter to enclose with their CV when applying for the job. It must include:
where they saw the advertisement; a brief summary of why they want the job and why
they would be good at it.
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: 
Name: Name: :

: 

: 
: Name: , 

, Age·
, : Name:

: 
· Age: , : 

X . ______________________ .., 
: Age: : Age

------�-----------------------� 

X --------------------------------------------------------------------------------------------

Previous Employment Details

1999 - 2003
Chief Librarian, Stevenage Library (Hertfordshire

County Council)

Responsible for managing a team of ten people,

initiating a staff training programme on the Internet

and developing the stock to include more popular 

fiction books. The job also involved liaising with many

outside companies in order to raise money for 

additional books and computers. During my time as

Chief Librarian I nurtured a strong team spirit and 

was delighted when the library service asked me to

share this experience with colleagues around the 

country as part of their ongoing training programme.

Find formal words in the text that mean 

1 starting 2 expandina 3 k. . the same as these words: 

6 wor 1ng with 4 enco d urage 5 extremely pleased 6
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" SO,minutes 

KEY LANGUAGE 

Vocabulary of food •• 
and household items; 
economy (adj.}, 

hands off. to be out 

of something, 

shared nouse, vet; 

Omission of articles, 
rla'uxilary verbs and 

pronourrs 

PREPARATION 

Unit 2 The family 

Dinner's in the oven 

Warm up 
1 Write on the board in the style of a brief note: Gone to see Mum. Back for dinner. Steve

2 Write on the board: Who wrote this note? Why? Where are they? How old do you think
they are? Who do you think they live with? In pairs, ask the students to answer the 
questions. Feedback as a whole class. Do not confirm or reject any ideas. 

3 Ask: Who writes notes in-your house? Who are the notes to? What are they about?

Main activity 
1 Keep the students in pairs, and give each pair a set of Notes. Explain they are from three 

different households. Ask them to try to answer the questions on the board for each note. 
Feedback as a whole class. Do not confirm or reject any ideas. 

2 Give the students the Shopping and Household cards. Explain they must match a note and 
three items of shopping to each household. Feedback as a whole class. At this stage, ask 
students to justify their answers. 

Suggested answer .;
Note A: Household 3; dog food, aftershave, croissant 
Note B: Household 1; chocolates, nappies, fresh salmon 
Note C: Hous�hold 2; chips, white sliced brea_d, burgers 

3 Ask the students to expand the notes into complete sentences. 

Answer key 
Note A: I have taken Ben to the vet. Our/Your dinner is in the oven. 
Note B: We are our 9f milk. Can you get some on the way back from work? I like 
you. P/Philip 
Note C: Sue keep your hands off my food! 

Brainstorm what was omitted in the notes, i.e. subject pronouns and auxiliary verbs. 
4 Ask the students to each write a typical note for their own or a friend's household, in the 

same style as the notes they have seen. They must not use their real name! 
5 In the same pairs, ask the students to swap notes and answer these two questions: Do I

understand the message? What does this note tell me about the household? Explain that 
one student in each pair is Student A and the other Student B. Tell them to discuss if the 
notes reveal enough about their household and then redraft the notes, with Student A 
acting as secretary and writing out both notes. 

6 Ask each pair to think of three items of shopping for each of their households. Tell them to 
ensure the shopping reveals enough about their two households. Student A should then 
write out the two shopping lists, one for each household. 

7 Ask the students to write a description of their own household. Ask them to check them for 
accuracy and then ask Student B to act as secretary and write out the two descriptions. 

8 Join the pairs into groups of four. Ask each group to swap its Notes, Lists and Households 
with another group. Tell the groups to match the new Notes and Lists to the Households 
and check their answers with the group they have swapped with. 

Follow up 
• Ask the students to write a typical note and shopping list for a famous person. Ask the

other students to guess the famous person.
• Ask the students to write the note that they would most like to receive from a member of

;J;b;;;��
the;damHy.

16 
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x -----------------------------------------------------------------------------------------------

Shopping X 
·------------------------------T------------------------------r------------------------------, X 

I 

Dog food Aftershave Croissants 

�----------------------------- .------------------------------------------------------------� 
I 

I 

Chips Burgers 
Belgian 

chocolates 

�-------------------------------------------------------------------------------------------� 

Salmon Nappies 

x ·------------------------------ ------------------------------

Households 

Household 1: Philip is a computer 
consultant and Sue works in a shop. 
They have a ten-month-old baby 
boy, Ben. 

Household 2: Peter is a university 
student who lives in a shared house. 
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White sliced 

bread 

Household 3: Sue and Tim have 
been married for 15 years and have 
a small dog called Ben. Sue is a 
bank manager and Tim is a teacher. 
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Upper-intermediate 

TOPIC: 

Memorable events 

retold 

ACTIVITY TYPE: 

_Group storytelling 

WRITING 

FOCUS: 

Fiction; drafting 

TIME: 

50 minutes 

KEY LANGUAGE: 

to focus on something, 

to highlight something, 

location. memorable, 

recognisable: 

Past tenses 

PREPARATION: 

One photocopy. cut up, 

for each student 

Note: The activity 

described is for groups 

of four students; for 

uneven numbered 

groups see Note after 

step 8 

1-04 

Unit 16 Past experiences and stories 

The storyteller 

Warm up 

Explain to the students that they are going to tell their own stories in this lesson. Give each 
student a copy of the Story Cues and tell them they have five minutes to complete the cue 
sentences. Ideally they should write about themselves but if they get stuck on any of them 
they can be creative with their memories1 

Main activity 
1 Put the students in groups of four. Give each student a number, 1-4. Ask Student i to 

work with Student 2 and Student 3 to work with Student 4. (See note after step 8 for

working with uneven numbered groups of students.) 

2 In their pairs, ask the students to swap their Story Cues and 
read them. Tell Student 2 to choose Student 1 's most interesting 
sentence and ask them to tell the story behind it. At the same 
time ask Student 4 to choose one story which Student 3 must 
tell. Explain they only have five minutes. While Student 2 and 
Student 4 are listening they should not make notes. 

3 After five minutes, stop the students and repeat step 2, this 
time with Student 1 and 3 doing the choosing and Student 2 
and Student 4 doing the telling. 

4 After five minutes, stop the students. Explain that they now 
·own' the story they have just heard. They can change anything
and expand it to make it their own work of fiction.

Telling the story 

51 � 52 

53�54 

Telling the story l 
s2�s1 

54�53 

5 Give each student a copy of The First Draft. Explain they have ten minutes to write their 
new version of the other student's story, using the notes to help them. Ask them to write 
in the first person and give the story a definite beginning, middle and end, and ensure it 
involves at least three characters. 

6 After ten minutes stop the students. Ask Student 1 to swap their written story with 
Student 3. Ask Student 2 to swap their written story with Student 4. Give them five 
minutes to read the new story. 

7 Give each student a copy of The Second Draft. Tell them they have ten minutes to write 
their version of the new story and redraft it, using the notes to help them. 

8 After ten minutes, tell them to pass both the first and second drafts back to the person 
who originally told the story. Tell them to read the drafts and discuss in the group how the 
stories have changed and whether they have improved or not. 

Note: If you have to make a group of three, ask two students initially to work as a pair. In 
this case Student 1 tells Student 2 and Student 3 one story. Student 2 and Student 3 tell 
Student 1 one story each and Student 1 must select which they want to write. The 
students now work individually writing the first drafts. In step 6, the first draft is passed to 
the other students like this: 51 --.. 52 --.. 53 --.. 51. 
If you have only five students, put them into one group of three and one of two. The group 
of two should follow the procedure for Student 1 and Student 2 in steps 2 and 3 above. 

Follow up 

• Ask the students to choose one of the other three Story Cues they listed in the Warm up.
Ask them to write a 200-300 word story based on it, using both sets of the Ideas for
developing first and second drafts.

• Ask the students to choose a recent news story and retell it as if they had been present at
the event . Ask them to use the drafting ideas to help them add interest.



Story Cues 

The scariest thing that has happened to me is . ===i: 
. . .. . . . . . . . . . ·• ...... • .. , .. ' .. " "' "" .. , ............ , ...... ". "'.'' ...... , .. ' ...... ,., ... , le 

2 The first time I . . ...... .. . .. . . .... . .. .. . .. . .... . .. . .. . . . . . . .. . .. . .. .. . . . .. . . . . . . .. .. . .. . . . .. .. .. .. . .. . . . . . . . . . .. . . .. . . . .. . . .. . .... 
I 

3 My worst day was when ............... . 

4 I thought I could never 

....................................................................................................................................... . but I did! 

-------------. ---------- .--··- ------ J 

:}<-----------------------------------------------------------------------------------------
The First Draft 

I �ji••i•!f. 

Mid<fle: 

Put the story in a location you know Add details that make the reader feel they 
also know the location, even if they have never been there. 

Highlight a problem. Make it the focus of the story Make the reader know how 
important it is to the people in the story 

Solve the problem. 

:}<-----------------------------------------------------------------------------------------
The Second Draft 

��it:1niri$ Make the opening sentence catch the reader's interest. 

Mid<ile: �Aake the readFT care about the people. Briefly describe them and add details 
to make them similar to people you know 

1· 
End: Make the last sentence strong and memorable. I 

L--------------------:---�--------- . _______ _J; 

l 
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·battery, bulb,

bulb_ holder, buzzer,

circuit, current,

doorbell, electric fan,

electric motor, to flow,

switch, wire;

Sequencers;

prepositions of

movement: from,

through, to. into

PREPARATION 

One photocopy, cut up, 

for each pair of 

students 

106 

Unit 17 Science and technology 

Short circuits 

Warm up 
1 Draw this picture of a bulb with only one wire going to a battery. 

Do not draw the dotted line. Brainstorm the vocabulary and ask: 
What is this? Will it work? 

Answer: key 
It is an incomplete electrical circuit which includes a light. 
It will not-work because it needs another wire to complete the circuit. 

Draw in the missing wire - the dotted line - and elicit how electricity flows in a circle from 
the battery, through the bulb and back to the battery. 

2 Draw this electrical circuit diagram under the drawing and 
label it. Elicit which symbol represents which part of the circuit. 
(Answer: crossed clrcle = bulb, two vertical lines= battery, 
horizontal lines = wire) 
Explain that it is an easy way of drawing the circuit. 

Main activity 

c@---tl 
bulb + wire + battery + wire 

1 Put the students in pairs and give each pair a copy of the Circuit Description and a set of 
Circuit 1 cards, cut up. Tell them to read the description and put the cards in a circle to 
form a circuit. Explain that circuits always start at a battery or power source. Feedback as 
a whole class and explain that they have made a torch. 

Suggested answer 
2, 4, 3,4, -1, 4 .....,. 2, etc. 

2 Give each pair a set of Circuit 2 and 3 cards, mixed up. Tell them to arrange the cards to 
make two circuits: an electric fan and a doorbell. Feedback as a whole class. 

Answer key 
Electric fan: c, a, b, a, d, a .....,. c, etc. 
Doorbell: c, a, b, a, e, a _,.. c, etc. 

Elicit how the switch for a doorbell is normally a button which you push, not switch, to 
complete the circuit. 

3 Tell the students to reread the Circuit Description, underline all the verbs and say which 
tense they are in. Feedback as a whole class. Explain that the present simple tense is used 
as the process does not change and is always true. 

4 Tell the students to find sequencers in the description that mean next, at the same time, 
and last. Feedback as a whole class. (Answer: then, as, finally) 

5 In pairs, tell the students to write a similar description of how either a fan or a doorbell 
works. Explain they should use the circuits they made in step 2 to help them. 

6 Tell the pairs to swap their description with another pair. Tell them to read the new 
description and underline anything that they think is unclear or confusing and add 
sequencers, if necessary. 

7 Tell the students to swap back their descriptions and discuss and correct the things that 
have been underlined. 

Follow up 

• Brainstorm the water cycle and draw a diagram on the board (i.e. rain falling from
clouds onto the land, draining into a river, then into the sea, the sun heating the sea,
water vapour rising, making clouds, rain falling, etc.). Ask the students to write a
description of the water cycle, beginning with Rain falls .... 

• Write on the board: How circuits work. Tell the students to create a poster to help
young children understand how circuits work. They can use their description, a circuit
diagram and any other illustrations they think will help.



Circuit Description 

How a torch works 

When the switch is on, an electric current 
flows from a battery through a wire to the 
switch. It then flows through another wire to 
a bulb. As it passes through the bulb it lights 
it. The current finally flows through a third 
wire, back to the battery. 
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computer mouse, 

fast food, to fill a oath, 

'to invent, Jnvention, 

inventor, keyboard, 
"'"'�,.. .. 

t9 plug into, 

t� be powered by, 

,a selling P(!int 

. 

PREPARATION ,, 

. One photocop.y, ,cut 
up, for each pair of 
students; one 
photocopy of the First 
draft checklist (p.120) 
. for each pair of 
students 
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Unit 17 Science and technology 

It's amazing • • •

Wann up 
1 Write the name Alexander Graham Bell on the board and draw a telephone. Elicit how 

they are connected and the vocabulary inventor, invention and to invent something. 

2 Put the class into pairs and give each pair one copy of Inventor's Notes a (In-car oven) and the 
four Catalogue Pictures. Tell them to match the notes to one of the pictured inventions. 

Answer key 
Picture 1 -

Main activity 
1 Write these questions on the board: How useful is it? How interesting is it7 How easy will

it be to sell? Tell the pairs to reread the notes and rank the in-car oven from 1 to 10 (1 = not 
at all, 10 = very) for each of these questions. Feedback as a whole class by totalling the 
numbers from each pair and dividing them to get an average for each question. 
Brainstorm why people might buy the oven, i.e. its main selling points. 

2 Explain that your company is going to put the oven in its mail order catalogue. Tell the 
students you can only use 30 words to 'sell it' to the reader. Brainstorm the characteristics 
of such catalogue descriptions, i.e. products are described in an informative but friendly 
style, using concise sentences which state why the reader needs that particular product. 
As a whole class, create the catalogue description on the board. 

Suggested ans�er 
No time to stop to eat? Use this amazing in-car oven while you're on the move. 
Simply plug it into your cigarette lighter and you'll have warm snacks in seconds! 

3 In their pairs give each pair a copy of one of the remaining Inventor's Notes, i.e. pair 1, 
note b; pair 2, note c, etc. Ask them to match the invention in their notes to one of the 
three remaining Catalogue Pictures. 

4 Ask the students to identify their invention's main selling points and, in their pairs, write 
the 30-word catalogue description for it. Once the students have completed their first 
draft, if there is time, ask them to swap it with another pair which has the same invention. 
Ask them to check the other pair's description, using the First draft checklist, and mark 
where improvements could be made. After a few minutes, ask them to swap back and if 
necessary, redraft their own description, using the other pair's comments to help them . 

5 If possible, combine the pairs into groups of six, each of which contains one pair 1, 2 and 3. 
Ask the pairs within the groups to swap their catalogue descriptions. If the class does not 
easily divide this way, work as a whole class and display the catalogue descriptions on the 
board or walls. Ask the pairs to find and read the descriptions of the two other products 
illustrated in the pictures, ranking them from 1 to 10 as they did for the in-car oven . 
Feedback as a whole class and select one invention to feature on the catalogue's cover. 

Follow up 

• Ask the students to think of an invention that would really help them in their daily life,
e.g. a homework machine and write a catalogue description of it.

• Explain that the company wants to get some publicity for its new catalogue. Ask the
students to write a press release for the invention the class chose for the catalogue's
cover. This press release will be sent out to newspapers and should include: a headline
that will catch the editor's interest; a brief description of the product that emphasises its
uniqueness and the benefits to the consumer; how people can buy the product; and a
contact phone number or e-mail address.



Catalogue Pictures 

I 

I 

I 

I �---------------------�----------------------

�------------------------------------------------------------------------------------------

Inventor's Notes 

a Whole class 

In-car oven 

People are busy and need 'fast food'. Getting food from cafes takes a long time. People eat 
meals in their cars. They need an oven they can use in their car. It needs to be plugged into the 
cigarette lighter. It could be used for picnics. 

X 

�r----------------------------------------------------------------------------------------, 
b 

Pair 1 

Bath flood alarm 

People leave baths filling with water while they do something else. They waste money by 
filling them with too much water. Overflowing baths can cause floods and damage the 
house. People need an alarm on the side of the bath that goes off when water touches it. 

��----------------------------------------------------------------------------------------� 
Pair 2 

Kid's keyboard 

Young children use computers. Young children have small fingers. Small fingers need small 
keys. Parents want to help their children. Parents have big fingers. You need two keyboards. 
A 'mouse' is difficult to use for children. It needs to be smaller and part of the keyboard. 

��----------------------------------------------------------------------------------------�
d Pair 3 

Buggy phone charger 

Parents of babies need a phone in an emergency. Mobile phones need batteries. Batteries 
run out. If their mobiles don't work, they could have problems. Lots of parents push baby 
buggies. Wheels can make electricity as they turn. Baby buggies' wheels could recharge 
mobile phones or other batteries. 

�----------------------------------------------------------------------------------------
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Teacher's writing evaluation scale 
Teachers: use this to standardise marking across different writing forms. It can be used to give a general grade 
(out of ten} or a more detailed (%} grade. You may want to display a copy so that students can see what their grades 
mean and where they need to improve. 

General Grades (out of ten) 
Task (5) + Language (5) = 10 

Detailed Grades (out of 1 OOl 
Communication (5) + organisation (5) + layout (5) + style (5) + grammar (5) + vocabulary (5) + punctuation (5) + spelling 
(5) = (40) x 2.5 = % grade

Grade 

Very poor 1

Poor 2 

Average 3 

Good 4 

Very good 5

Grade 

Very poor 1

Poor 2 

I 
I 
I 

Average 3 

Good 4 

Very good 5 

�. 

Task 

Communicat;ion: This is very difficult to understand. 
Organisation: Your ideas are disorganised. 
Layout: You have not used the correct layout for this type of writing. 
Style: You have not used the correct level of formality. 
Communication: This is difficult to understand. 
Organisation: Some of your ideas are organised logically. 
Layout: You have used the correct layout but with a lot of errors. 
Style: You have used the correct level of formality but with a lot of errors. 
Communication: I can understand this. 
Organisation: Your ideas are organised. 
Layout: You have used the correct layout with some errors. 
Style: You have used the correct level of formality with some errors. 
Communication: This is easy to understand. 
Organisation: Your ideas are well organised. 
Layout: You have used the correct layout with a few errors. 
Style: You have used the correct level of formality with a few errors. 
Communication: This is very easy to understand. 
Organisation: Your ideas are very well organised. 
Layout: You have used the correct layout. 
Style: You have used the correct level of formality. 

Language 

Grammar: You do not use simple structures correctly. 
Vocabulary: You do not use the right vocabulary. 
Punctuation: Your punctuation and use of capital letters is very weak. 
Spelling: Your spelling is very weak. 
Grammar: You use some simple structures correctly. 
Vocabulary: You use some of the right vocabulary. 

� 
Punctuation: Your punctuation and use of capital letters is weak. 
Spelling: Your spelling is weak. 

I 
Grammar: You use simple structures correctly but not complicated ones. 
Vocabulary: You use a range of the right vocabulary. 
Punctuation: Your punctuation and use of capital letters has some errors. 
Spelling: Your spelling has some errors. 
Grammar: You use complicated structures correctly with a few errors. 
Vocabulary: You use a good range of vocabulary. 
Punctuation: Your punctuation and use of capital letters is good. 
Spelling: Your spelling is good. 

I 
Grammar: You use complicated structures correctly. 
Vocabulary: You use a very good range of vocabulary. 
Punctuation: Your punctuation and use of capital letters is very good. 
Spelling: Your spelling is very good. 
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