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Student appeal 
• 'Teen2Teen Friends" - a fictional 

online social network with a cast of 
international characters who use 
English to communicate with each 
other - just as people do in the real 
world 

• An emphasis on up-to-date
conversational social language that 
appeals to teens' social nature

• A contemporary teen perspective
that addresses teens' reality and 
interests

Teen2Teen is an original four-level course for teenagers in lower secondary. Each
level of Teen2Teen is designed for 40-60 hours of classroom instruction.
Teen2Teen covers levels A 1 through Bl in the Common European Framework for 
Reference (CEFR). 

Key instructional features 

Student support 
• A carefully-paced grammar syllabus that students of all ability levels can master 
• Explicit, illustrated vocabulary presentations with audio - for study, review, and 

test preparation 
• Easy-to-understand exercise directions that don't require teacher translation 
• Listening comprehension activities that help students cope with real spoken 

language
• Extensive pronunciation exercises that model correct speech
• Controlled, comprehensible readings and exercises that help prepare students for

authentic texts and standardized tests 
• A bound-in Workbook and a ready-to-use interactive Extra Practice CD-ROM to 

extend practice outside of the classroom 
• Exclusive for Users of Teen2Teen Plus have access to exclusive Online Practice 

� on an easy-to-use learning management system, with more 

�-=� than 250 activities. See page xiii for more information. 

Teacher support 
• Step-by-step Teaching Notes, with

at-a-glance answer keys for easy 
lesson planning 

• Picture-dictionary-style captioned 
\ vocabulary illustrations for memorable and \ 

effective presentations \
• Concise grammar charts with simple \ 

explanations, clear examples, and warnings
about common errors

• A flexible methodology for teachers
with a variety of teaching approaches 

• Course components:
- Student Book and Workbook

with Extra Practice CD-ROM

- Teacher's Edition with Teacher's

Resource CD-ROM, with a variety of
Worksheets for further support,
Interactive Grammar Presentations for 
classroom presentation, extensive
photocopiable and editable Tests, and 
printable Vocabulary Flashcards.



Approach and methodology 
The Teen2Teen Student Book was written specifically for 
teenagers learning English outside of the English-speaking world, 

where exposure to English and opportunity to practice take place 
almost entirely in the setting of a classroom. This Teacher's Edition 

was written specifically for you, the teacher in the foreign language 
setting, who is the most important model of English for students 

and their guide in becoming English speakers. 

In order to help students notice, remember, and use English, the 
12 units in the Teen2Teen Student Book integrate and recombine 
target language in all parts of the unit. Following is a description of 
the parts of a unit and general teaching suggestions for maximizing 
their value in the classroom setting. In addition to the general 
suggestions in this section, you will find specific step-by-step 
teaching procedures for each page of Teen2Teen Three in the 
Teaching Notes section (pages 4-103) of this Teacher's Edition. 

Topic Snapshot 
All units contain a Topic Snapshot, in which students read and 
listen to an illustrated natural conversation. Topic Snapshots 

introduce the topic of the unit and include one or more examples 
of target vocabulary, grammar, and social language. Pictures aid 
comprehension of any new language that appears in the 
conversation. Topic Snapshots also familiarize students with the 
language of the unit, and whet their appetites for the teen-relevant 
topic. It is not a model of productive language so there is no 
direction for students to repeat it. The audio recording of the Topic 

Snapshot promotes comprehension of real spoken English by 
providing a listening model of natural rhythm and intonation. 

General teaching suggestions 
Note: The suggestions in this Approach and methodology section 
are general. Specific teaching procedures are suggested for every 
exercise in the Teaching Notes section of this Teacher's Edition. 

As a warm-up, ask students to study the pictures. Depending on 
the ability and level of your class, you can ask questions about one 
or more of the pictures, or ask students to describe what they see. 
This helps to build students' expectations and thereby aids their 
comprehension when they begin to read and/ or listen to the 
conversation. In some classes, and particularly at the earlier levels of 
instruction, you may wish to ask students to summarize what they 
see in the pictures in their first language. 

Next, have students read and listen to the entire conversation 
from the audio. (As an alternative, you can read the conversation 
aloud.) Don't pause the audio (or stop), but rather let students 
get the "main idea" of the conversation as they follow the pictures 
and words. Ask them if they would like to read and listen again. 
Playing the audio a second time permits students to pay attention 
to parts they may not have fully understood the first time. If there 
are questions about the meaning of unknown words, check to 
see if the picture contains clues to meaning. The illustrations were 
especially drawn to support meaning of new words. Look at the 
following example of how embedded pictures define the meaning 
of words and expressions: 

Hannah: Hey. Ernmal we•; going 10 have a surprise 
p.:vty for my cousin Peter on Salurdaj 
nlg1t at llbou\ aro. C>I\ you come? 

Emma: Your cousin �ter? The cute lal guy with 
the curty hair? 

Hannah: Thafs right SaturdcPJ'S Ns sixtecnlh birthday. 
Emma: I can � comel Is It going 10 be al your house? 

Hannah: Yes. It b. 
Emma: Great Whal can I do to hetp? Are you going to have 

• coke? 

In the second picture of this excerpt from a Topic Snapshot about a 
birthday party, Emma asks if Hannah is going to have a cake for the 
party. Cake is a new word, so a picture of a cake is shown in Emma's 
thought balloon, taking the guesswork out of meaning. 

In this way, translation of new language can be kept to a minimum, 
decreasing the need for students' first language in the English 
class and increasing exposure to English, which is so important for 
learners in the foreign language setting. Throughout the illustrated 
Topic Snapshot conversations in Teen2Teen, students observe 
background pictures and gestures that help them build the skill of 
understanding meaning from context, a key reading strategy. 

After the initial presentation via reading and listening, you may 
wish to play the audio and permit students to listen again, either 
with books open or closed. Listening again helps accustom 
students to the rhythm and intonation of natural spoken English. 

If you choose to ask comprehension questions, avoid giving the 
impression that the questions are a "test:' Rather, permit students to 
keep their books open to search in the text for answers. Interacting 

with the text in this way increases students' exposure to, and 
familiarity with, the new language and helps build their confidence 
in approaching a text with some unknown language. Provide 

encouragement, always reminding students that they do not need 
to know or understand every word in order to get the gist of what 
they hear. Specific suggestions for each Topic Snapshot can be 
found in the Teaching Notes. 

To present with a "listening first" focus 

Sometimes, you may wish to vary procedures and present the 
Topic Snapshot initially with books closed, while students listen 

to the audio. A "listening-first" presentation is substantially more 
challenging, so it is suggested that students have a few moments 
to become familiar with the pictures before listening to the audio. 
Discourage reading of the conversation at this time, however. 
Students will need to listen several times. Again, if you ask 
comprehension questions, avoid giving the impression that your 
questions are a "test:' Avoid detail questions, concentrating only 
on the main idea of the "story." If appropriate, you can let students 
listen again to confirm their understanding. (Note: Every unit of 
Teen2Teen includes carefully-written Listening comprehension 

activities that are designed to build students' listening skills. It is not 
necessary to use the Topic Snapshot as a Listening comprehension 

activity. However, if you prefer to do so, a full discussion of 
methodology of Listening comprehension can be found on pages 
xi-xii.)

Learners almost always want to translate every word they hear or 
read, believing that not "knowing" the translation of each word into 
their own language means that they have not "understood:' One 
of the most important listening skills grows out of knowing that 
understanding and translating are two separate things, and that 
one can get meaning from hearing or reading in a foreign language 
without being able to translate all the details. 

As a follow-up to the procedures described above, students can 
complete the comprehension exercise that follows. Since the goal 
of the Topic Snapshot is exposure and comprehension, not active 
production of language, exercises only check comprehension. 
Exercises come in a variety of formats: multiple choice; true/ false; 

true/ false/ no information; matching; classifying; and the like. 

Answers to all Topic Snapshot exercises in the unit can be found in 
the Teaching Notes. 

In Teen2Teen Friends units 

In every third unit (Units 3, 6, 9, and 12), the Topic Snapshots are set 
in the fictional Teen2Teen Friends social media website. Continuing 
characters from around the world use English to communicate with 
each other on the site. These characters are all introduced in the 
Welcome Unit. 

V 
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Vocabulary 
Each unit's vocabulary contains key words and phrases for the 
unit's topic. Teen2Teen's approach is to teach vocabulary explicitly: 
each new word or phrase is illustrated and captioned to ensure 
students recognize meaning, and the pronunciation is modeled on 
the audio. This approach is especially effective for students learning 
English in the foreign language setting, where students have few 
opportunities to learn vocabulary outside of an English class. 

Because no prior knowledge of vocabulary is expected, students 
are not asked to match the new vocabulary with pictures. Rather, 
the explicit presentation of meaning and pronunciation described 
above precedes any practice of vocabulary. Teaching always 
precedes "testing" 

The vocabulary pictures and audio serve several purposes: 

1. They make it unnecessary for teachers to translate new words 
into students' first language or to search for pictures to present
vocabulary on their own;

2. They help students achieve accurate pronunciation and avoid 
confusion about English spelling;

3. They remain in the book for students to review and use to
prepare for exams. Vocabulary sections contain a variety
of exercises. 

As students'vocabularies grow, a feature called And don't forget. 

reminds them of previously-learned related vocabulary, ensuring 
adequate recycling: 

Vocabulary Adjectives to describe movies. 

books, and other media 

B� l. Look at th9 pictures. RNd and listen. 

General teaching suggestions 

Understanding meaning 

An essential step in the learning of new vocabulary is hearing it, 
especially while seeing it in print as well. In each vocabulary section, 
students are first directed to Look at the pictures. Read and listen.

Focus students' attention on the pictures and the captions. 
Make sure students understand what is being shown. Ask them if 
they understand the meaning of each word. Because the illustrations 
have been carefully designed to "define" each word or phrase, there 
should be few doubts. If any occasionally exist, you can use a gesture, 
mime meaning, or provide an example relating to people or objects 
in the classroom to help confirm meaning of the new word or 
phrase. Suggestions are included in the Teaching Notes. 

It is tempting for teachers to "check comprehension" of the 
vocabulary words by asking students to state the meaning of 
each new word in the students' first language. Indeed, students 
themselves often expect such a translation of each new word from 
the teacher. Although it is not harmful to occasionally translate 
words, observation has shown that when every new word is 
automatically translated into students'first language, learners listen 
for that rather than the new English word. If students do not pay 
attention to the new English word, the impact and memorability of 
the vocabulary presentation suffers. 

The following example of a Teen2Teen Vocabulary presentation 
demonstrates why translation of vocabulary is not necessary or 
helpful. Each captioned picture clarifies meaning effectively, leaving 
no doubts. Translation into first language would only divert students' 
attention away from the English words or phrases they are learning. 

Vocabulary Action verbs for sports 

Qt)� 1. look at the plcturH. R .. d and l ... n. 

p 
1. catch I.he ball 

6. pas!' the ball 7. block the ball 8. score 

· © 2. l?i 1:1'1 ifo\j -1:8 •J•t•n and r•�t. 

9. win the game 10. lose Che � 

You may wish to vary your presentation of Vocabulary. On occasion, 
you can have students cover the captions with a piece of notebook 
paper, looking at the illustrations or photographs while they listen to 
the audio or to you read the words. Another way to make vocabulary 
memorable is to have students make their own flashcards, drawing 
their own pictures or using their own photographs or ones from the 
Internet or magazines similar to the ones in the Teen2Teen Student

Book. Students can use their flashcards to quiz each other, further 
reinforcing the language. Alternatively, student-made flashcards can 
be posted on the walls of the class as a "word wall" to continually 
remind students of meaning. 

Pronouncing the vocabulary 

After students understand the meaning of each new word and 
phrase, a Pronunciation exercise directs students to Listen and

repeat. Learners in the foreign language setting, unlike learners in 
an English-speaking environment, need an opportunity to say the 
new words. The value of repetition cannot be exaggerated: for its 
ability to cement meaning; enable accurate pronunciation; and 
memorialize the sound of a word without the confusion of English 
spelling. The Pronunciation exercise should never be skipped. 
Pronunciation can be done easily as whole-class choral repetition 
because each Vocabulary item is short and there is a pause on the 
audio in which students can repeat. 

Practicing the vocabulary 

A variety of exercises permits practice of the new words and 
phrases. Often these include a Listening comprehension exercise. 
In the example below, following a presentation of movie genre 
vocabulary, students listen to a series of conversations about 
movies, then demonstrate their understanding and ability to use 
the vocabulary. 

1:6 � 3. lffltfu't[·W-\Hi§:f'H:8 Ust•n to tha conv•rutlons. 
lfMn listen •pin and writ• th• genr• of aach movie. 
1. M<mc 1 I'S ,m lt.tpp ""'11: 

2. Mc,•.ie 2 is ______ _ 

3. Moo.ic3 is ______ _ 

4. MQ\.ic4 is ______ _ 

5. �i<:5ll5 

Vocabulary exercises are graded in difficulty and include a variety 
of receptive and productive responses. This grading builds 
students' confidence and mastery of new words and phrases. In the 
example below, students move from understanding (Exercise 1), to 
pronouncing (Exercise 2), to a receptive exercise (Exercise 3), to a 
more challenging Listening comprehension exercise (Exercise 4) In 
the last exercise About you!, students can demonstrate their ability 
to use the vocabulary in free, personalized expression. There are 



specific teaching suggestions for each Vocabulary exercise in the 
Teaching Notes. 

Vocabulary Severe weather and wuther--relatod ewnt.t 

3. Compkte -di .c.wmenc about• ICOffll o, WINO'l•r•r� -nc. 
1. lhcfo-,womuch ... cJUMglhclbli.uan:I l.Owloo;ilhc�m.thcrawu ..• l0t<lbovt 

tNl�c:oo.Adn"twAclnltMs:Wfld._ 1enrn1nutn.llbrOM:a""4ndoootlnowarl 

•-wlnd#ldr.aln @MOdanc!vtOW. a.r.aln b. NI 
2. Thef,._., •.• o..i"9the��ll'll!,H. 4. T�w.u•t�df�. Theni:-l'IO ... 

�• couldn'l deep. lortlwee �M. 
a. O.W,O« #'Id �Wng b. a �Ide ,_,n ■. wind b. ,_, 

• Whet _,_ -tit«_. do )'OU know ■bout? 
�. Th!:n m:1Hrnf-\n:::rn!\• l:r:lmt Jbfa-mfflat::IDmnrr::»m 

Printable Vocabulary Flashcards 

You'll find printable Vocabulary Flashcards on the Teacher's Resource 

CD-ROM, in this Teacher's Edition. Use these as a tool to present,
practice, and test the key vocabulary items in Teen2Teen. 

At least one time in each unit, following 
Vocabulary or Grammar, an exercise called 
About you! appears. It is important for 
students to have opportunities to 

_._A 
About yo� 

personalize what they have learned. In the following About you! 

exercise, students use the Vocabulary they have just learned to 
make personal statements. 

� 
Write obout whet you do to etoy HN when you c.-ou tho.,,.., or ride • bib. 
When I cross the 5lreet. lalw.lys _____________ _ 
�nl ridemyblke.l�------

General teaching suggestions 
Students should complete About you! activities individually. 
If you feel it is appropriate for your class, you can invite individual 
students to share what they wrote with the whole class. Each 
time you do this, you can ask different students to speak so that 
all students get an opportunity to express themselves in English 
throughout the school year. 

Grammar 

Although English course books commonly present grammar solely 
with examples and paradigms in a chart, students often have 
questions about the grammar being taught: when to use it, what 
its purpose is, how it differs from other grammar points. When 
grammar presentations do not explain the grammar, but merely list 
examples of it, teachers often find it necessary to conduct grammar 
lessons entirely in the students'first language. Though there is no 
harm in clarifying rules in the first language when questions exist, it 
is the goal of Teen2Teen to provide understandable rules in English 

in order to reduce the necessity for first language instruction - so as 
to increase students' exposure to English, which is so important in 
the foreign language setting. 

Every new grammar point is presented with a chart containing 
examples of the grammar as well as, when appropriate and 
necessary, simple clear rules that students can understand. Target 
grammar is color highlighted to focus students' attention on each 
relevant structure. 

In the following example, the grammar rule explains at a level 
understandable to students the usage and form of the real 
conditional. The clauses are color highlighted and the sentence 
examples are clear. 

Grammar The real conditional 

1. Study the grammar. 

1 • Use the real condltlonat to exp'ff,S the result of an action or a condition. 

-

U.. the •lmpl• praent lwlM or the Pfwent of be ln UM Jf-c.J.,.se. 
U.O tho future with wlll In tho result clause. 

� ·--

�fBtoAu�� �r. 
lflhe wealh�good, �Ing. 

When the lf•dlWM comn first. use • comma. When the result dause 

WIii you go mount.aln biking It you B a new bike? 
WIii they st.IN be home Ir we're I.de? 
Wh.'l1 wffl we do If ll ....,_? 
Where wll she 90 If she I!!!, surmg? 
How wlll you 9.t home If your mom aiiiii'i clrlw you? 
Who wnl he caH If wc'ii late? 

Also in this example, a Language tip warns students of a common 
learner error with the real conditional. 

As you can see, the clarity and simplicity of explanations makes 
translation of the grammar lesson into students' first language 
unnecessary. An added benefit to providing grammar explanations 
in the Student Book is that students have a ready reference at their 
fingertips for review and test preparation. 

Furthermore, throughout Teen2Teen, whenever students may 
need to recall previously learned grammar, a Reminder brings that 
back for them. In this example, students are working on the past 
continuous. A Reminder note reinforces the difference between the 
past continuous and the simple past tense, which they have learned 
previously. 

1. Study th• grammar. 

(1 was on my W'1'J to the par1c.) 

(Because o. great J.uz band was pcrfonnlng.) 
(Several performers from Colombl.l.) 
(lt wu a trad,tk>NJ Ecu.1dorian song.) 

© 2. &Aiflfi'iilif!@fii •.i.t.n to the grammar ... mp1a. 
Repeat. 

General teaching suggestions 
Focus students' attention on the grammar chart. If it contains an 
illustration or photo showing the grammar in a conversational 
context, read the conversation aloud so students can see a "living" 
example of the grammar. Read any grammar rules aloud. Before 
explaining further, have students look at the examples in the chart. 
You may wish to copy one or more of the examples on the board, 
circling the forms that are color highlighted in the examples in the 
chart, to be sure students visualize the grammar being presented. 
All learners benefit from visual presentations, so using colored 
markers can be an effective way to focus attention on the main 
forms you are pointing out. (For example, you could write the 
sentence in black, but write the verbs in blue or red.) You may wish 

vii 
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Read the direction line for the first activity aloud, including the 
"focus" question. Ask students to look for the answer to the 
question as they read the article the first time. Then follow up 
and ask them to confirm that they have been able to answer the 
question. Suggestions for follow-up questions for Exercise 1 are 
made in the Teaching Notes. Allow students to read the text more 
than once if necessary to answer further questions. 

You may wish to vary your approach to introducing the Reading 

text. For example, instead of having students listen as they read, 
you can ask them to read without listening for the first time they 
read. Use the follow-up questions suggested in the Teaching Notes. 

Then ask them to read along with the audio for the second or third 
time they read. 

Another approach, for a stronger class, would be to have students 
listen first with books closed. You can follow the listening with 
some general questions and then ask students to read along with 
the audio afterward to confirm their answers. And of course you 
can skip the audio altogether if you are more comfortable with 
silent reading only. 

Reading exercises are designed to be completed individually. 
However, it is a good idea to vary your approach from unit to unit. 
Students can work in pairs afterwards to compare and discuss 
their answers, or they can work together from the beginning to 
complete the exercise. Another approach is to write the exercise 
items on the board and invite students to come individually to 
complete them. Or you can do an exercise as a whole class activity 
and ask the class to give you the answers to write on the board. 

Whenever you can, use the board as a way to help students see 
their answers in a different way. For example, in Exercises 2 and 3 
for the Unit 9 Reading on weather events, you can invite students to 
write the answers on the board as complete statements. 

Teen2Teen 

Every unit concludes with a model conversation that provides 
a social application of the language in the unit, using appealing 
authentic language appropriate to "teen-to-teen" communication. 
Teens are very social beings, so it is important for them to be able 
to apply the language they have learned in a communicative 
context that has social relevance to them. Although some unit 
grammar and vocabulary is included in the conversation, the 
primary purpose of the conversation is not grammar, but social 
language. Teen2Teen conversation models are short and easy to 
remember. An example follows: 

<z;ro� 2. idht!'i11ib1ffl 1.lsten and repeat. 

Although this conversation is from a unit that presents art 
vocabulary and possessive pronouns, the conversation's primary 
purpose is to model and practice the following social language: 
politely introduce a subject; solicit someone's personal opinion; 
agree to offer an opinion; give someone a compliment; and ask for 
confirmation. 

All actors on the Teen2Teen Class Audio CDs are native speakers 

of standard American English. The pace of the conversations is slow, 
yet natural and authentic, so students will be able to imitate the 
speakers comfortably, yet accurately. 

www.ZabanBook

r:f,/J General teaching sugg:.:!,. ♦ ,w ♦ 
Warm up 

Teen2Teen conversations are all accompanied by photographs 
that help set the scene for the conversation and give it a reality. 
The photos also serve an instructional purpose: they can be used 
to activate the language of the conversation. You can begin by 
directing students' attention to the photos and asking questions. 
When formulating your own questions, it is important to be realistic 
about what students are able to produce in their answer. As 
students become more advanced, more questions can elicit fuller 
and more complex responses. For the conversation above, realistic 
questions such as Are they at home or at school? Are they friends ? 

What are they doing in the photo? are appropriate because students 
have enough language to answer, based on the information in 
the photo. Specific questions for each Teen2Teen conversation are 
provided for you in the Teaching Notes. 

As an alternative, you could ask students to formulate their own 
questions about the photos. In this way, students are building an 
awareness of what the conversation will be about and developing 
an interest in reading and listening to it. 

Have students listen to the conversation as they read along in 
their books. As an alternative with stronger groups, you can vary 
and have students listen with books closed. An advantage of 
presenting the conversation with books closed is that students are 
not distracted by the written word and are therefore more attentive 
to the pronunciation, rhythm, and intonation of the language in 
the conversation. The closed-book presentation process also gives 
students additional practice in comprehending spoken language 
that integrates the vocabulary and grammar of the unit. It is a good 
idea to vary your initial presentation of the conversation, with an 
eye to keeping class sessions fresh and interesting. 

As an optional noticing activity, ask students to find and circle 
the target grammar they learned in this unit within the Teen2Teen 

conversation model. In this way, students will see the social and 
communicative value of having learned the grammar, rather than 
seeing it just as random course content with no practical use. 

Pronunciation 

All Teen2Teen conversations are followed by a Pronunciation 

activity. In this activity, students listen and repeat the conversation 
line by line. Tell students to listen carefully to and to imitate the 
pronunciation, rhythm, and intonation of the speakers on the audio. 

When conducting Pronunciation exercises, it is important to keep 
the pace of the repetition lively and to vary the procedure, in order 
to keep the process from becoming boring and meaningless. 
Several alternative procedures are: 

1. Have the whole class repeat each line after the audio; 

2. Divide the class into two groups, with the group on one side of 
the class reading A's lines and the group on the other side of the
class reading B's lines, and then reversing roles of the groups;

3. Divide the class into boys and girls, with the boys reading A's 
lines and the girls reading B's lines, and then reversing roles of
the groups; 

4. Have students read together in pairs as A and Band then reversing 
roles. The goal is to permit students several opportunities to 
repeat, which further builds their memory of the social language 
and increases the accuracy and comprehensibility of their 
pronunciation, rhythm, and intonation. 

It is also important to pay attention to the effect students ' 
pronunciation has on the social nature and intent of these 
conversations. Make sure students use socially appropriate 
intonation and pitch with each line. For example, if one speaker is 
politely asking if the other is busy, students should not speak in a 
monotone. They should sound friendly and polite. 



Guided conversation 

It is important to bridge the gap between simply repeating 
a conversation mechanically and expecting students to role-
play freely using the language within it. Although we all want 
students to be able to engage in conversation, expecting students 
(especially teenagers) to be able to engage in free uncontrolled 
role-play in a large classroom is somewhat unrealistic. Students 
need time and a safe and confidence-building opportunity to 
experiment with a conversation model, personalizing it and 
altering it in minimal ways before being able to use it freely. Guided 

conversation, which follows every Teen2Teen conversation, gives 
students that opportunity. 

3. iif@@h+i:iidf "IM:8 Create a NEW conversation. Ask for an opinion 
about one of the pieces of art In the pictures. 

� Can I ask you a question? 
(!?Sure. 
<;E:> What do you think of this ___ _ 
(!? I thinkil's ___ _ 
�Yes.Ills. 
C!.(Wow! _____ _ 
S]) Do you mean that? 
� Ot course! 

_ 

� 
RMd your new conversation with your partner. q Th•n ruid the conversation in your partner's book. 

In this example of a Guided conversation activity (which is an 
individual rather than a pair-work activity), each student has a 
chance to personalize the original conversation, changing certain 
parts of it - but with changes that only elicit previously learned 
language. In this case, students write their own conversation, using 
their own adjectives and a different kind of art, based on one of the 
picture cues. 

When conducting the Guided conversation activity, be sure students 
understand that they are expected to change the conversation, 
not write in the words that were in the original model. You may 
need to remind students of this several times until they understand 
that the Guided conversation is not a memory activity in which you 
are checking whether they remember the words of the original 
conversation. One way to do this is to read the directions aloud 
Create a NEW conversation. Ask for an opinion about one of the pieces 

of art in the pictures. Note that the pictures don't have captions. Ask 
students to notice and review the name of each kind of art, which 
reinforces their memory of the vocabulary from the unit. 

Another approach is to write the Guided conversation with its blanks 
on the board. Ask students to provide language for the blanks. If 
a student provides the exact same words that were in the original 
model, say Let's change that. What else can you say7 Encourage 
students to think of additional alternatives for the blanks. In some 
groups, it may be necessary for you to model a change, writing 
your words into the blanks. Then, as students work individually 
on the Guided conversation activity, circulate around the room 
checking whether students are actually changing the conversation 
as required. Give praise for encouragement to students as they 
complete the exercise. 

The final exercise in the Unit is an optional extension and practice 
of the Guided conversation. Students take turns reading with a 
partner the conversations they created in their Guided conversation 

exercise, providing more exposure to and practice of the social 
language of the unit. Specific suggestions are provided in the 
Teaching Notes. If you choose to include this activity, there are two 
alternative approaches. Students can work on their own or in pairs 
while you walk around the class and listen in. Or you can invite pairs 
of students to read their conversations aloud for the class. 

J.I Read your new conversation with your partner. q Then read the conversation In your JMlrlMr's book. 

www.ZabanBook.com 

Oral pair work 

&�w-
Another optional extension of the Guided conversation is to use it 
as an oral pair-work activity. Put students into pairs and have each 
one of them take one of the roles, either "A" or "B:' Have students 
each personalize their own roles, responding to the changes made 
by their partner, but always following the Guided conversation as 
a "script:' In this way students will improvise more spontaneously 
because they have to listen to what their partner says, but the 
activity will still be adequately controlled so students do not require 
any unknown language that will make the activity (or classroom 
management) difficult. When presenting the Guided conversation as 
a pair-work activity, ask students to change roles and practice the 
conversation again. Because each student will have made different 
changes to the conversation, they will in effect have produced 
two different conversations based on the same controlled model. 
If time permits, you may wish to have students "perform" their 
conversations for the class. 

Listening comprehension 

Suggested methodology 
In every unit there is at least one exercise labeled Listening 

comprehension dedicated to the listening skills. These exercises 
occur in both Vocabulary and Grammar sections. In addition to 
building the skill of understanding real spoken language, these 
exercises also enhance students' growth in other skill areas and help 
them remember target language they are learning. 

As with the other receptive skill, reading, students benefit 
from being exposed to a small amount of comprehensible, yet 
previously unknown, language. The exercises labeled Listening 

comprehension are carefully controlled to challenge yet not 
frustrate students. The language students hear in any Listening 

comprehension activity is comprehensible to students at that level. 

The audio is recorded at a natural, authentic pace. Listening 

comprehension tasks range from auditory discrimination to more 
inferential tasks. Most tasks require a receptive response, but some 
require a more productive one. The following is an example of an 
exercise with a receptive response (students choose the correct 
pictures). 

� 6. f3§id:ll:l-1$4Hl§:foh/ i:9 •Jsten to the conversations. 
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And the following exercise has a productive response (students 
write statements): 

7. Ustwi to � COl'1¥9rsations again. Writ• true statements in the real conditional. 
1. Ir Todd/ finish his homework/ go snorkeling 

If IQ9d finif:bu. hir. hpmt.,.,pn. ht'I\ on WPf4:\!0Q 
2. It Mom / need the car / they / go kayaking 

3. If Danny / find / his hiking boots / he / not go hiking. 

General teaching suggestions 

It is extremely important to avoid approaching a Listening 

comprehension exercise as a test. On the contrary, the purpose of 
the task is to build the Listening comprehension skill, not simply 
to test it. To that end, students should always be given the 
opportunity to listen more than once, and often more than twice. 
With each listening, students'fear of listening decreases and ability 
to understand grows. 

xi 
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As discussed above, language learners instinctively fear being 

confronted with language they cannot easily translate. It is helpful 
to make students understand that in real life they will never be 

able to control the level of what they hear, nor will they ever be 

able to listen "fast enough"to be able to translate into their own 

language. For those reasons, it is counterproductive to ask students 

to translate what they hear on the audio or to translate it for them. 

Explain to students that listening comprehension is the ability 

to get meaning even when they do not understand every word. 

Encourage students to ignore unknown words and to listen to 

get the main idea or to listen selectively for specific details if that 

is what the task entails. Your encouragement will reduce their fear 

of listening and permit them to listen actively and with a positive 

attitude. 

It is useful to permit students to listen a first time without expecting 

them to complete the exercise. This gives them time to become 

familiar with the speakers, the length, and general content. 

Encourage them to read the directions to be aware of the task 

before they listen the first time. This clarifies what they are expected 

to do, and focuses their attention. Specific suggestions are included 

in the Teaching Notes. 

It is important for students to have opportunities to personalize 

what they have learned. In every unit of Teen2Teen, there is one 

About you! activity which asks students to write about themselves, 

using the language they are learning in that unit. 

General teaching suggestions 
Students should complete About you' activities individually. 
If you feel it is appropriate for your class, you can invite individual 

students to share what they wrote with the whole class. Each time 

you do this, you can ask different students to speak so that all 

students get an opportunity to express themselves in English 

throughout the school year. 

Other parts of the Teen2Teen

Student Book 

Workbook 
For convenience, the Teen2Teen Workbook is included at the back 

of the Student Book. The Workbook includes extensive additional 

exercises, puzzles, and integrated practice of Vocabulary, Grammar, 

and Social Language for each of the 12 Student Book units. All 

answers are included in the Teacher's Edition. 

General teaching suggestions 
All exercises require a written response. The Workbook exercises 

can be assigned as homework or can be included in class activities. 

If time permits, review of exercise answers can be a class activity. 

Four alternative ways to check answers are: 

1. Teacher writes the answers on the board, and students correct

their own Workbook answers;

2. Students come to the board and write answers, with the teacher

or other students correcting mistakes and the remainder of
students correcting answers in the Workbooks; 

3. Students exchange Workbooks and compare and discuss their

answers;

4. On iTools, teachers can reveal answers by clicking on the link on

the Workbook page. Answers are shown on screen.

-.ZabanBook

f:!!J Review Units s,J"j ♦ ,w ♦ 
After every three units, a Review Unit integrates and reviews 

language from those units. 

One important feature that occurs at the end of every Review Unit 

is All About You. In All About You, students respond to questions 

in "virtual" conversations, and they personalize what they have 

learned by writing statements about their own lives. 

It is important for students to reflect on their own learning and 

recognize their achievement of the goals of each unit. A Progress 

Check invites students to write check marks to confirm the goals 

they have achieved in the previous three units, demonstrating to 

themselves the progress they are making and motivating them to 

continue learning. 

Writing Lessons 
If writing is part of your curriculum, there is an optional Writing 

lesson for every unit in Teen2Teen. Each lesson presents a specific 

practical writing skill. A complete list of the skills covered in this 

level can be found in the Learning Objectives on pages 2-3. Each 

skill is presented and then followed by several exercises in which 

students practice that skill. The final writing activity gives students 

an opportunity to apply the skill in a short original writing of their 

own. Specific teaching suggestions are made in the Teaching Notes. 

Writing assignments vary in genre and build new skills over the 

four levels, include practice of capitalization, punctuation, writing 

correct sentences and paragraphs, and organizing ideas. 

Cross-curricular Readings 

To provide additional reading tied to school curriculum subjects, 

there are four optional Cross-curricular Reading lessons. They are 

designed to be used with each Review Unit. The Readings offer 

opportunities to read content covering academic areas including 

geography, science, social studies, art, and other subjects. They 

are written to be motivating and highly comprehensible and to 

recycle key language from the Student Book lessons. The general 

teaching suggestions in the section on Reading on page ix can be 

used with the Cross-curricular Readings as well. Specific teaching 

suggestions are made in the Teaching Notes. 

Teen2Teen Friends Magazines 

Four optional Teen2Teen Friends Magazines offer additional high

interest reading. The magazines are presented by the characters 

from Teen2Teen Friends. Specific teaching suggestions are made in 

the Teaching Notes. The general teaching suggestions in the section 

on Reading on page ix can be used with the magazines as well. 

We wish you success and 
fun with Teen2Teen! 

Joan Saslow & Allen Ascher 



Teen2Teen Plus users can access exclusive Online Practice 
material on tablets or computers using the access code on a card 

found in the Student Book, and in this Teacher's Edition. The 

Online Practice material offers additional practice of Grammar, 

Vocabulary, Reading, and Writing. 

For each main unit of the Student Book, there is: 

• One grammar lesson for each grammar point, comprising five

activities per lesson

• One vocabulary lesson per vocabulary set, comprising five

activities per lesson

• One Teen2Teen lesson per unit, comprising five activities

per lesson

For each review unit of the Student Book, there is: 

• One reading lesson with five activities

• One All About You! lesson with five short writing activities

Are you using Teen2Teen Plus? 
Use the step-by-step guide below to help with Registration. 

Teacher Registration 
Make sure you do this before your students register. 

1. Go to www.teen2teenplus.com

2. Click "Register:·

3. Select a language.

4. Agree to the terms of use. Click "I Agree."

5. Find your Online Practice Teacher Access Card in the inside

front cover of this Teen2Teen Teacher's Edition. Find your

access code under the peel-off strip.
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6. Enter your 11-digit code. Click "Enter."

7. Enter your personal information (your first and last names, your

e-mail address, and a password). Click "Next."

8. Please select your Teen2Teen book. You can add more books

later. If you don't know which book to select, STOP. Continue

when you know your book. IMPORTANT - Make sure that the

book you choose is the correct one. You can't change this later.

9. If you have an Institution ID Code, enter it here. This is a code

that your administrator can give you. This code links your class

records with your school or institution. Click "Next:' If you do not

have an Institution ID Code, click "Skip:·

10. Enter a name for your first class. Click "Next:'

11. You will get a Class ID Code. This is the Class ID Code for the

class you named in the previous screen. Give this code to your

Teachers are able to create online classes for the course, assign 

work to students, and track their students' progress. 

All exercises, except writing, are automatically graded and scores 

are recorded in a progress report for the teacher. Teachers can 

easily view and compare student and class progress. 

Teachers and students can post and 

reply to questions in the discussion 

forum for further written English 

practice. 

The e-mail functionality allows 

teachers and students to 

message anyone in their Online 
Practice class, giving students 

opportunities to practice their 

language skills in a protected, 

real-world environment. 

students during student registration so they can join your class, 

and you can see their work. 

12. You have finished Teacher Registration. Your Registration

Information will be shown. Print this screen for your records.

Student Registration 

1. Tell students to go to www.teen2teenplus.com

2. Tell students to click "Register:·

3. Select a language.

4. Agree to the terms of use. Click "I Agree:·

5. Tell students to open their Teen2Teen Plus Student Books.
They can find their Online Practice Student Access Cards in
the inside front cover. They can find their access codes under

the peel-off strip.

r.._ • .._,,,,_(Wi,11,fP'Wadn 
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6. Tell students to enter their 11-digit codes. Click "Enter:'

7. Tell students to enter their personal information (their first and

last names, their e-mail addresses, and passwords). Click"Next."

8. Tell students to select their Teen2Teen book. IMPORTANT -
Make sure that students choose the correct book. They can't

change this later.

9. Give students the 11-digit Class ID Code you generated for your

class during Teacher Registration.

10. Students have finished Registration. Their Registration

Information will be shown. Print this screen for their records.

xiii 



Adjectives to describe people 

12. Choose the correct adjective to complete each description. 

1. Marty isn't§)/ talkative at all. He's very friendly. He talks to everyone. 

2. Melinda exercises every day. She helps her mom shop for food and carrtes two 
huge bags of groceries. She's realty� smart. 

3. In Lucy's bedroom. her clothes are on the desk. Her laptop is on the floor. 
Her homework is on the bed and under the bed! She isn·t very� messy. 

4. O,artie is a lot of fun at parties. Sometimes he does some crazy things. and everyone has a good lime. 
When they're with Charlie, they feel good. Charlie isn't a very funny /�rson. 

5. Kyle Is very nice, but he doesn't like to be with other people. He doesn't talk a lot. 
He isn't very shy J(fiiikati:::W 

6. Jank:e is very� strong. She's realty good at math and science. Her classmates 
always ask her for help with their homewOfl<. 

Comparative adjectives 

13. Look at the pictures. Write statements. 
Use the correct comparative forms. 

1. (fruits and vegetables / good for you / cake) 2. (the hotel on the left / tall / the one on the right) 
fruils and vegelab\es arr- better for '/OU lhan <an. The hole\ on the left is taller than the one on the right 

4. (that flsh / expensive / the chldcen) 
That fish is more el'-pensive lhan the d1i<�en. 

S. (Miami / usually / hot / Boston) 
Miami is usuall:t holler lhan Boslon. 

6. (my little sister, Gail, / talkative / me) 

Adjectives to describe 
people 

Suggestion 

If students need a review of adjectives, 

ask What is an adjective 7 (it is a word 
that describes a noun or pronoun). Elicit 

examples of adjectives from students and 
write these on the board, e.g., nice, red, hot. 

Exercise 12 

• Invite students to brainstorm adjectives 

that describe people. Encourage 

students to look around the class and 

think up adjectives that describe their 

classmates, e.g., tall, pretty, funny, smart.

• Read the direction line aloud. Call on a
volunteer to read the example. Ask How
do we know Marty isn't shyl (He is friendly. 

He talks to everyone.). 

• Have students do the exercise 

individually. Then have them compare 

answers in pairs. 

Mj liltle sister C.ail ;,-, more tal�ative than me. 

• Option: Invite students to work in 

pairs to underline other adjectives 

that describe people in the exercise. 

Circulate to assist if necessary. If 

students underline other parts of 

speech, review that an adjective has to 
describe a noun.

Extra extension activity (stronger 
classes) 

• Have students write a few sentences 

describing a classmate. They shouldn't 

include the person's name. Tell students 

to use at least three adjectives. Model 

an example: This person is very pretty. 

She is smart and funny. Ask Who am

I describing7 

• Then invite volunteers to read their 

sentences and have the class guess 

who is being described. 

Comparative adjectives 

Suggestion 

To review the comparative, compare two 

items in class. For example: The Student 

Book is heavier than the Workbook. If 

needed, review form: 

- If an adjective has one syllable and ends 

in a consonant: add -er 
- If an adjective has one syllable and ends 
in a consonant + e: add -r.

- If an adjective has two syllables and ends 

in -y drop -y and add -ier. 
- If an adjective has one syllable and has 

consonant-vowel-consonant: double the 

consonant and add -er.
- If an adjective has two or more syllables,

but doesn't end in -y: use more before

the adjective.

Extra practice activity (all classes) 

• Write the following list of adjectives

on the board and have students 

work in pairs to review creating 

comparative forms: 

big, old, kind, nice, pretty, silly, hot, 

interesting

Exercise 13 

• Read the direction line aloud. Tell

students to circle the adjective in each 

exercise item. 

• Tell students to write the statements.

Circulate to help if necessary. Then have

students compare with a partner.

• Bring the class together and go over 

any problems. Go over formation rules 

outlined in the Suggestion above if 
students had any difficulties with form.

Extra practice activity (all classes) 

• Make a statement comparing two

students and write it on the board, e.g., 

Mike is stronger than Lisa. 

• Have students work with a partner to 

write comparative sentences about

each other.

• Then bring the class together and ask

students to share. 

Welcome to TeenZTeen 7 



Object pronouns 

Suggestion 
If students need a review of object 
pronouns, first make a vertical list of 
subject pronouns on the board: 
I, You, He, She, It, We, You, They 

Explain that these pronouns are in the 
subject position at the beginning of a 
sentence. Write an example on the board: 
� lives in France. 

Elicit the object pronouns. Start by writing 
me next to I and you next to you. Invite 
volunteers to fill in the rest (him, her, it, us, 

you, them). Explain that object pronouns 
are in the object position in a sentence. 
Write an example on the board: 
Marco loves me. 

Exercise 14 
• Read the direction line aloud.

• Have students complete the exercise.

• Have students compare answers
in pairs.

• Then bring the class together and ask:
For number 2, what does "it· replace?

(your dress) For number 3, what does

"him• replace? (your brother) For number

4, what does "us" replace? (you and your

sister) For number 5, what does "them"

replace? (those key rings) For number 6,

what does "her" replace? (Lady Gaga).

• Option: Students can practice reading
the conversations in pairs.

Can for permission; Ailments 

Exercise 15 
• Review the use of can to ask permission.

Ask Can I please borrow your phone? Can

I open a window?

• Read the direction line aloud. Have
students scan ailments in the exercise
choices to confirm they understand
what an ailment is.

• Focus on the first picture. Then read
the example. Students should be clear
that they are doing two separate things:
identifying the ailment and then asking
permission to do something.

• After students do the exercise, bring
the class together and go over the
answers. Point out how Number 1 and
Number 4 include please in a request
for permission.

Extra extension activity (stronger 
classes) 
• Have students create additional

requests with Can to accompany
each picture. Model an example for
number 1: 
Can I please have some cold medicine?

Can I call you tomorrow?

• Have students work in pairs to ask and
then answer questions Yes, you can. OR
No, you can't .

. 8 Welcome to Teen2Teen

Object pronouns 

14. Complete each conversation with an object pronoun. 
-1. A: What's that? ls that your phone? 

B: Yeah. My aunt's calling .!!l.L-
2. A: I love your dressl 

B: Really? I like Ji_, too. 
3. A: Are you calling your brother? 

B: No. I'm not calling him. I'm calling a friend. 
4. A: How are you and your sister getting to the concert tomorrow? 

B: My dad Is driving .1!L. 
5. A: Do you like those key rings? 

B: Are you kidding? I love them ! 
6. A: Hey, there's a Lady Gaga concert next week. 

B: For real? I love ..filL I 

Can for permission; Ailments 

15. Look at the pictures. Choose the ailment. Complete each request for 
permission with Con. 

1. I hav�/ a headache. 
wn I plea.• nave (please / have) some hot tea? 

3. I have a backache tCheadachy 
C.an I tun, off (tum off) the TV? 

2. l([eel dq/ have the flu. 
C.an I &ii (sit) over there? 

4. Kart has a cold /� I should call a doctor. 
C.an I plea.o use, (please / use) your phone? 



3. Circle T (true), F (false), or NI (no information), according to the article. 
that expresses the main 

� idea of the article. 
1. Dogs are popular pets in lots of countries. CD/ F / NI 

1. Many people have cats 
and dogs as pets. 

' 2. Some people like dangerous animals for pets. {r)t F / NI 
3. An alligator is friendlier than a crocodile. T / F t® 

@ Some people like to 
have scary pets. 

4. People never have alligators for pets. T 1®1 NI 
5. There are lots of tarantulas in Jamaica. T t® I NI 

3. Jamal would like to 
have a pet tarantula. 

6. Jamal's parents like dogs and cats. T / F 1@ 
7. Sonia would like to have a pet scorpion. T 1®1 NI 

Teen2Teen Friends 
Magazine 2 

Aim 

Extend reading skills through texts chosen 
by the Teen2Teen characters for their 
blog readers 

Warm-up 

Before students open their books, ask 
them to brainstorm different kinds of pets. 
Write these on the board. 

Exercise 1 � 2·59

• Books open, read the direction line and
question aloud.

• Call on a volunteer to read the message
from Vitor. Elicit another word for weird

(strange). Ask What are some examples

of weird pets?, e.g., monkey, skunk,
tiger, scorpion.

• Play the CD or read the post aloud
while students follow.

TI Ft@ 

• Then ask the question in the direction
line again.

ti¢�i'+!i4;. 
Students' own answers 

Exercise 2 

• Read the direction line aloud. Review
that the strategy identifying the main

idea helps a reader understand the
main message of an article and then
focus on the supporting details.

• Tell students to think about the three
choices and do the exercise individually.
Let them compare their answer with
a partner.

• Bring the class together and analyze
all the choices: number 1 is a true
statement, but the focus of the article
is not about cats and dogs. Number 3 is
true, but just one person's post. It's not
the main idea.

• Option: Ask a student to read the 

main idea in choice 2. Ask Why do some

2 

people like to have scary pets7 Tell them 
to look at paragraph 1 for the answer 
(They think those pets are interesting and 

that you can learn about animals from 

unusual pets). 

Exercise 3 

• Read the direction line aloud. Instruct
students to first read through the
sentences in the exercise and identify
for which ones there is no information
(3, 6 and 8). Then have them complete
the rest of the exercise.

• If students need to refer back to the 
post, remind them that they don't have
to re-read entire paragraphs - they can
just scan for information. For example,
for number 1, tell students to choose
the most important information in
the sentences (dogs) and look quickly
through the post just for the word dogs.

Extra practice activity (all classes) 

• Invite students to write a post
responding to one of the four unusual
pets. Stronger students can write
more, per Jamal's or Emmy's posts.
Weaker students can use Sonia's post as 
a model.

Extra extension activity (stronger 
classes) 

• Bring students' attention to Peter's
quote, specifically the line Snakes aren't

popular pets in Sweden. Ask Do you think

snakes are popular pets in other countries?

Focus on the notion that a pet that may
be common in one part of the world
may be less common elsewhere in the 
world. Invite students to research pets 
around the world and bring information
to share with the class.

Teen2 Teen Friends Magazine 101 



Teen2Teen Friends 
Magazine 3 

Aim 

Extend reading skills through texts chosen 
by the Teen2Teen characters for their 
blog readers 

Warm-up 

Before students open their books, discuss 
what kinds of movies they like. Ask Do you 

like action movies? Sci-fi? Fantasy? Do you 
enjoy special effects in movies? 

Exercise 1 IS) 2·60

• Books open, read the direction line and 
question aloud. Write ideas that the
students share and leave them on the
board to refer to later.

• Call on a volunteer to read the message
from Ana Maria.

• Then play the CD or read the post aloud
while students follow. 

• Have students look at their predictions 
on the board. Are stunt doubles or green 

screens on the list on the board? 

• Ask the question in the direction 
line again. 

tzi��i'f'Ji;I 
Because some things are too dangerous 

for the actors. 

• Option: On the board draw two
columns, one labeled stunt double and
the other green screen. Point to stunt

double and ask What is a benefit of this 

technique? (an actor doesn't have to do 

dangerous tricks). Write the answer in 
the correct column and mark it with a 

(+). Then ask What is a disadvantage of

this technique? (you can't use it for close

ups). Write the answer in the correct 
column and marked it with a(-). Then
point to green screen and ask What is a 

benefit of this technique? (you can use it

with close-ups; you can make an actor

disappear). Write answers in the correct 
column and mark it with a(+) What is 

a disadvantage of this technique? (an 

actor can't wear green clothes). Write the 
answer in the correct column and mark 
it with a(-). 

Exercise 2 

• Read the direction line aloud. Ask
students to answer the questions. 

• Then invite them to compare answers
in pairs. If students have problems,
encourage them to return to the post
and look for the specific information.

• Go over the answers as a class.
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Movie dlractors use a number of techniques to make movies look real 
and to protect actors from danger. One method used since the early ll,,.-:.;J....,._...., __ 
days of movies Is the stunt double. A stunt double does things In the 
m0\118 that are too dangerous for an actor, like having a car accident or 
jumping from a plane. Some actors, Uke Christian Bale and Ang.Una Jolie. 
do many of their own stunts. But most actors prefer to use a double. 
Sometimes, though, dlrectonl need dose-ups of actors, so they can·t 
use stunt doubles. In these cases. they use a green screen. Most people 
are familiar with green-screen technique from TV weather reports. When 
a weather reporter gives a forecast with a map. the reporter Is actually 
standing In front of a green screen, and someone adds the map digitally. 
The reporter sees the map on a TV screen. In a movie, a director films the 
real actor against a green (or sometimes blue) screen and then, law, adds 
a moving Image behind the actor. It's easy to do this with digital tools on a 
computer. and the Image looks so real we believe It Is real 
There Is one problem with a green screen, though. If the actor wears 
anything green, you can't see IU So a green shirt, for example, wil 
disappear. In a scene In one of the Harry Potter movies, which used 
a green screen, the main character wears something green over 
his face and body so no one can see hlml 

1
2. Circle the correct technique to answer 

each question. 
Which technique ... 
1. did movie directors use in the early days 

of movies?([tunt doubl® / green screen 
2. can make something disappear? 

stunt double / (!jreen screery 
3. uses a computer_? __ �stunt double / (§reen screerj
4. uses a person who looks like the actor? 

(§"tunt doubl<i}/ green screen 
5. works well if there are no close-ups of 

the actor?€<tunt doubl<i)/ green screen 

Extra extension activity (stronger 
classes) 

• Have students work in groups. Tell them
to think of a movie or movies they have 
seen lately. Ask Can you think of scenes 

that may have used a stunt double or a

green screen?

Exercise 3 

• Read the direction line aloud and have
students do the exercise. They should 
be able to do it without looking at 
the text. 

• Then have them compare answers with 
a partner. 

• Go over the answers as a class. 

• Option: On the board write: 
Why might some actors not like to use

stunt doubles?

• Have students discuss in pairs. Possible
answers: They like the thrill of dangerous

scenes. They want to play themselves in

every scene, etc.

1. Actor Christian Bale ... to use stunt doubles. 
a. prefers @ doesn't like 

2. Directors ... actors to acl in dangerous scenes. 
a. want �don't want 

3. Actor Angelina Jolie ... in many dangerous scenes in 
her movies. 

�acts b. doesn't act
4. . .. often use green screens. 

@> TV weather reports b. Car accidents 
5. If actors ... in front of a green screen, audiences can't 

see them. 
a. use stunt doubles � wear green clothes 

Extra extension activity (stronger 
classes) 

• For homework, invite students to
research actors, other than those
mentioned in the post. who like to do 
their own stunts in movies. Tell students 
to write down some notes about 
them and the movies in which they 
performed their own stunts. 

• Ask students to talk about the actors 
and movies they researched. Ask Has

anyone seen these movies? Did the actors

perform the stunts well? 



Long ago, people b(,-gan painting picrurcJ on the waJb of 
cav�. There arc more 1.han 350 c.avC$ in France and Spain 
that have paintings ln rheru. Scientists believe the o1dest 
paintingi. in lhe ¾'Orld are in a cave in £1.Caslillo, in nor1J1er11 
Spain. They were painted more than 40,000 yean agoJ 

Whal picture» did people paint in caves? Mo�I cave paintinW5 around 
the world rcpre."ent the animals that people hunted for food. 111ere are 
very few painliugs of people. The cave painting" on 1.hc \Vhiuunday 

blancL, in Au,trnlia have picrurcs 1hat arc more abstr.1C:l lhan the 
one,; in France and Spain. The shapes don't )oQk Jikc people or 

a11imals. Today, 110 um: kuow:1 whnt thoic images n:procnt. 

There art'! m:my cave paintingM al l over the worl<l. in Africa, 
Asia, mttJ North aud South America. Tu Santa Cru7., A1·geutiua, 
there arc beautiful cave paintings of band$. Sdcnti!lr.s bclic.,-ve 

that male teenagers made 1bcse painliugs. u,-iug their own 
hauds. And on the other side of lhc world.JIL[ndom."3ia, rticr 

are hand paintings. 1001 

2. Check the feature or features 
that you can find in a lot of 
cave paintings.� the 
parts of the magazine that 
support your answer. 

1. The oldest cave palntings in the world are in �'S,..p=ai=n __ 

2. The oldest cave paintings in the world are more than 
so ooo years old. 

1. hands IZI 
□ 
[Z] 

3. There are more than �•�5=0 ___ caves with cave pai ntings 

2. fruits in France and Spain. 

3. animals 

4. people □ 
□ 
□ 

4. Most cave paintings have the animals that people hunted for 

food 

5. young men 

6. clothes 

5. There are very few cave paintings of people, but some paintings 
around the wor1d show people"s �n=an�cl=•--

6. It's possible that teenaaert painted the caves in 
Santa Cruz, Argentina. 
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Aim 

Extend reading skills through texts chosen 

by the Teen2Teen characters for their 

blog readers 

Warm-up 

Before students open their books, write 

painting on the board. Invite students 

to brainstorm what they think of when 

they see this word, e.g., painting pictures, 

paintings, famous artists. 

Exercise 1 � 2·61 

• Books open, invite students to look at

the pictures. Ask What do you think these 

pictures are of? Call on volunteers to

read the captions. Write the locations 

on the board.

• Call on a volunteer to read the message

from Cooper. Have students guess

when people started painting pictures.

• Ask the question in the direction line

and have students guess what kinds of

pictures people painted in caves. 

• Play the CD or read the post aloud 

while students follow. 

• Ask the question in the direction

line again.

• Focus on the word abstract. Write it

on the board. Review the strategy

understand meaning from context. Invite 

students to figure out what abstract

means by looking at the words around

it (The images don't look like people or 

animals. Today, no one knows what 

the images represent.) What can we 

guess abstract pictures are? (shapes and 

patterns that do not look like real people 

or things).

• Look at the pictures. Ask Which of

these are abstract? (the Whitsunday

Islands paintings).

ti��i'Ni;I 
Most cave paintings around the world 

represent the animals that people 

hunted for food. 

Exercise 2 

• Read the direction line aloud. Tell 

students to first try to do the exercise 

without looking back at the article.

• Then tell them to look back at the text

for any items they weren't sure about.

Hint to students that they don't need

to re-read the whole text, they just 

need to look for specific information. 

For example, for the first word hands,

students would scan the text just for 

hands. Make sure they underline where 

in the text they found the information 

supporting their answers. 

• Students compare answers in pairs. 

• Go over the answers as a class. 

• Option: Invite students to look at the

checked items and then identify where

geographically the individual features of 

cave paintings could be found (hands:

Argentina and Indonesia; abstract shapes: 

Australia; animals: around the world). 

Exercise 3 

• Read the direction line aloud. Tell

students they will use a similar scanning

technique to the one they used in

Exercise 2. Explain In order to find the

missing information, you will scan the

text for a word or phrase that will help you

locate the answer.

• Model number 1. Say "the oldest" is

the key phrase to look for. Then focus

students' attention on the word Spain. 

Scan the first paragraph with the class. 

The word oldest appears in line 3. 

Read the full sentence. Ask Does this

sentence answer where the oldest cave 

paintings are? (yes, in a cave in El Castillo,

in northern Spain).

• In pairs, have students follow the same 

procedure to find answers. 

• Have pairs share answers. 

• Bring the class together and go over

the answers.
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'� 

find gymnast 

fine gymnastics 

finger 
H 

first place 
hail 

fish 
hall 

fishing rod 
hand 

flood 
handbook 

flooding 

fly 
happen 

happy 
follow the rules 

hard 
foot 

have a great time 
for 

have fun 
for now 

have got 
force 

have time 
foresee 

healthy 
forget 

hear 
fork 

hear about 
fun 

height 
funny 

helmet 
future 

help 
futurologist 

here 

G hero 

game high 

garage high-altitude 

get hiking boots 

get home hip-hop music 

get to historic 

get up hit 

girlfriend home 

give homework 

glass horror movie 

glasses hot 

go camping hot air balloon 

go down hour 

go fishing house 

go hiking however 

go ice skating huge 

go kayaking hungry 

go mountain biking hurricane 

go shopping hurt 

go skiing 
I 

go snorkeling 
ice cream 

go snowmobiling 
ice skates 

go surfing 
if 

goal 

gold medal 
image 

important 
good 

impression 
good enough 

improve 
gorgeous 

in 
great 

in fact 
grizzly bear 

in front of 
gross 

group 
in many ways 

in my opinion 
grow 

in other cases 
guess 

in the event of 
guy 

in time 
gym 

including 
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informational M 0 
injury machine occur 
instead magazine of 
interesting main idea of course 
interview main office offer 
invention make often 
invitations make my bed OK 
invite mango olive 
it's a good thing on many 

J marker on my way 

jelly maybe on the left 

jet pack mean on the right 

juice meat once 

juicy mechanical one I ones 

jump medal only 

just media open 

medical technology operate 
K meet operator 
kangaroo meeting orchestra 
kayak mess other 
kick message others 
knee miss ourselves 
knife mix out 
know mom outdoor activities 

L month outside 

land moose over 

last month more 
p 

last night more than 
painter 

last week morning 
painting 

last weekend mother 
pants 

last year mountain bike 
parents 

later mountain biking 
part 

learn movie 
participate 

leave a message moviegoers 
party 

left much 

mudslide 
pass 

leg pasta 
lemon music 

patient 
library musical 

pay attention 
life vest musician 

peanut 
light my style 

peanut butter 
lightning N people 
like napkin pepper 
like that near performance 
limit neck perhaps 
listen need person 
liter photograph new 
locker news stories place 
look next to plate 
look both ways nice play 
lose night play tennis 
lost no offense player 
lots of no problem! please 
lovable no way! pop music 
love story nonsense population 
luckily north possibly 
lucky not much potato 
lunch nut practice 
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